JOURNAL OF RESEARCH
IN
HIGHER EDUCATION
Volume VI Issue 1

Journal of Research
in

Higher Education
•

Vol. VI, No. 1, 2022

Published twice yearly by
© Qualitas Centre, University Babeș-Bolyai

ISSN 2559 - 6624
ISSN-L 2559 - 6624
https://doi.org/10.24193/JRHE.2022.1

Edited by: Qualitas Centre, Babeş-Bolyai University
Editor-in-Chief
Prof. Ioana Bican, University Babeş-Bolyai, Cluj-Napoca, Romania
Editorial Board

Professor Carmen Buzea, Transylvania University of Brașov, Romania
Professor Dan Chiribucă, Babeș-Bolyai University, Romania
Professor Daniela Cojocaru, Alexandru Ioan Cuza University of Iași, Romania
Professor Daniel David, University Babeş-Bolyai, Romania
Professor Adrian Hatos, University of Oradea, Romania
Professor Arleen Ionescu, Shanghai Jiao Tong University, China
Associate Professor Sándor Lénárd, Eötvös Loránd University, Hungary
Professor Elena Madrussan, University of Torino, Italy
Professor Markó Bálint, University Babeș-Bolyai, Romania
Professor Adrian Opre, Babeș-Bolyai University, Romania
Lecturer Dana Opre, Babeș-Bolyai University, Romania
Professor Liviu Papadima, University of Bucharest, Romania
Professor Marian Preda, University of Bucharest, Romania
Professor Ian McNay, University of Greenwich, United Kingdom
Associate Professor Irina Pop Păcurar, Babeș-Bolyai University, Romania
Lecturer Imre Péntek, Babeș-Bolyai University, Romania
Professor Horațiu Rusu, Lucian Blaga University of Sibiu, Romania
Professor Marcela Sălăgean, Babeș-Bolyai University, Romania
Associate Professor Pedro Teixeira, University of Porto, Portugal
Professor Robert Toutkoushian, University of Georgia, Athens, USA
Associate Professor Vilmos Vass, Budapest Metropolitan University, Hungary
Professor Valér Veres, Babeș-Bolyai University, Romania
Associate Professor William Yat Wai Lo, Hong Kong Institute of Education,
China
Associate Professor Monica Zaharie, Babeș-Bolyai University, Romania

Executive Editors

dr. Simona Mălăescu
drd. Borbála Nemes
drd. Ionuc Pop
© Cover design
Simona Mălăescu

All material copyright ©2022 by the Qualitas Centre, University BabeșBolyai. Reproduction or use without written permission is prohibited.
e-mail: journal.rehe@ubbcluj.ro
http://jrehe.reviste.ubbcluj.ro/

Contents

Ioana Bican,
Ionucu Pop

The history of the Romanian
University of Cluj, in the
documents of a private archive

6

Research competence among
academics at a private higher
education institution in South
Africa

40

Ravikiran Dwivedula,
Diganta Chakrabarti

Entrepreneurship Studies in
Higher Education: A Bibliometric
Analysis from Canada

64

Nandipha Mfecane,
Chux Gervase Iwu,
Faeda Mohsam

Quality of administrative services
in a South African higher
education institution. Stakeholder
perceptions

83

Mocan Didem Kiliç

Change of Academic
Procrastination by Demographic
Characteristics: A Research on
University Students

109

Eugene Lee Davids

The history of the Romanian University of Cluj, in the
documents of a private archive
Ioana Bot

University Professor, Department of Romanian Literature and Literary Theory,
Faculty of Letters, Babeș-Bolyai University, Romania, e-mail address:
ioana.bican@ubbcluj.ro

Ionucu Pop

PhD Student, Doctoral School of Linguistic and Literary Studies, Faculty of
Letters, Babeș-Bolyai University, Romania, e-mail address:
pop.ioan2@ubbcluj.ro

Abstract: The present study was started on the basis of the documents
contained in a private archive, transferred in 2004 into the property of the
Romanian state and currently located in the Special Collections section of the
“Octavian Goga” Cluj County Library. These are Dumitru Popovici's (19021952) personal and professional documents, professor of the history of
Romanian literature at the University of Cluj from 1936 until his death, one of
the most important Romanian literary historians of the interwar period,
author of important studies concerning the Enlightenment, Romanticism and
modern Romanian literature. Safekept by his family, many of the documents in
Popovici's personal archive manage to complete sequences of the history of
Romanian university life, where the Communist Regime, with its various
purges, destroyed the archives of official institutions. Based on these
documents, and through a careful reconstruction of the life of the professor,
new perspectives on various aspects of the Romanian intellectual history of
the last century are opened: the history of several Romanian academic and
cultural institutions, the history of various university disciplines and
specialisations, the personal history of an important university figure in the
transformation of the Romanian academic space etc.
Keywords: Dumitru Popovici, university history, intellectual history, “King
Ferdinand I” University of Cluj, Romanian university programs.
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Introduction
The present article is part of an extensive project, focusing on
the research of the personal archive (documents and manuscripts) of
Dumitru Popovici, respectively the complete editing of his work in
literary history, including the university courses taught between 1936
(the year in which he won the contest for the position of professor of
History of Romanian Literature at “King Ferdinand I” University of Cluj)
and 1952 (the year of his death). Coordonated by Adrian Tudurachi, a
scientific researcher at the “Sextil Pușcariu” Institute of the Romanian
Academy from the Cluj branch, the project involves a team of
researchers from the Modern Literary Philology Research Center (FiM),
who have over 10 years of experience in conducting research and
publishing similar editions, starting from the personal archive of Ioana
Em. Petrescu (1941 – 1990), another exceptional professor of
Romanian literature at “Babeș-Bolyai” University of Cluj Napopca. The
previous project, undertaken between 2008 and 2022, was coordinated
by Ioana Bot.
Dumitru Popovici (1902 – 1952) was one of the most important
historians of Romanian modernity, author of some fundamental studies
dedicated to Literatura românească în epoca „Luminării” [Romnian
Literature in the Age of Enlightenment] (Sibiu, 1945), Romantism
românesc [Romanian Romanticism] (Bucharest, 1969, ed. II – 1974) and
to various major authors of the 19th century Romanian literature (Mihai
Eminescu, Ion Heliade Rădulescu, Cezar Bolliac etc.)1. Having died
prematurely, D. Popovici left behind the idea that he had failed to write
an editable posthumous work. During the later years of the 1960s, his
daughter, Ioana Em. Petrescu would dismantle this prejudice, starting
the process of editing the work of her father, who met an untimely end.
She also has the merit of having preserved the personal archive of the
literary historian, which can now be consulted in the Special
Collections section of the “Octavian Goga” Cluj County Library, together
with D. Popovici's personal library, a great treasure of old Romanian
and foreign books, that are rare or have become rare as a result of the
destruction of numerous volumes, periodicals and their circulation,
1

For more information about the scientific activity of D. Popovici and his impact on
the Romanian literary studies, see Bot & Tudurachi (2022) and Petrescu (2001).
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from public libraries at the hands of the communist censorhip in the
half-century long dictatorship that followed the Second World War in
Romania.
Along with the profusion of manuscripts that the FiM Research
Center team is currently working on, Dumitru Popovici's archive
contains yet another treasure – represented by personal and official
documents that marked his intimate or institutional stages of life: from
the birth certificate issued by the mayor of Șerbănești (Olt county),
through the documents of the student years and the various exams of
his career as a secondary education teacher and as a doctoral student in
Bucharest and later in Paris, down to the documents of his university
activity, as a full professor at the University of Cluj (starting with the
documents of the competition that led to his hiring, and which reveal a
special “story”, proving the ability of a democratic academic institution
to oppose backstage politics2). On the basis of these documents, we
were able to reconstruct the chronology of the life and activity of the
professor, which will be reproduced below. We considered that its
unfolding, in the cadence of the years and the restored data, is the most
complelling way to introduce today's reader, interested in the history of
Romanian university education, in the primary constitutent material of
that history, from which three axes of restitutive reflection can be
assembled, namely:
1. A first axis that the archived documents reconstruct concerns of
the professional career of a son of Romanian rural intellectuals,
in the first half of the 19th century, from the school of Șerbănești
village in Olt county, to the University of Bucharest, respectively
to the Superior School of Oriental Languages from Paris, and
later conducting the Seminar dedicated to the history of
Romanian literature at the youngest Romanian university of the
time, “King Ferdinand I” University of Cluj. The economic
situation, precarious at best, of the young Popovici could be
compensated both both by circumstantial solutions and
university scholarships, won by the exceptional students
following several competitions. It is an entire individual destiny,
2

A reconstruction of the respective competition on the basis of the archive used in the
present study as well can be found in Curticeanu (2022).
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not bereft of dramatic episodes, reconstructable from the pages
of the archive documents.
2. A second axis – probably the richest in terms of documentation –
concerns the internal life of the University of Cluj, and the
organisation of higher education in a field of utmost necessity
(Romanian language and literature, national philology etc.), but
also scientific excellence. Course and seminar programs,
examination topics, teaching aids, meeting minutes of the
department of the History of Romanian Literature, the
organisation of the seminar library, the organisation and
development of competitions for teaching positions,
interdisciplinary collaboration, elections for leadership positions
at the university, the reports requires by the Ministry of National
Education (periodic or exceptional), all this administrative
activity is reproduced in its prolixity by the archive documents,
but also on the basis of the coordinates of the relationship
between the respective academic tasks and the career options of
a university professor of indisputable devotion to his vocation.
This chapter also includes all the documents (official and
private) that concern the vicissitudes encountered by the
University of Cluj during the Second World War, when it took
refuge in Sibiu, following the cession of Nothern Transylvania to
Hungary under Horthy in the autumn of 1940. The first
constitutive documents of the Democratic University Group (the
initiative committee also included D. Popovici, who kept
numerous drafts of the first meetings), as a reaction against the
wartime right-wing dictatorship of Ion Antonescu, are also found
intact here. And last but not least, we came across documents
that speak, indirectly, about the installation of communist /
Soviet political control in the University of Cluj after 1945 (more
accentuated after 1949, when the communist reform of
education occurs): the control of teaching staff and students,
political purges, investigations disguised as “declarations of
political allegiance”, all of these can be read in the palimpsest of
the documents preserved by D. Popovici and his family. We are
all the more interested in these, now, as the successive
communist administrations in Romanian from 1948 to 1989
were constantly careful to erase of the traces of the
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reprehensible actions of the Politcal Power, periodically
“cleansing” the funds of the official archives, which such private
archives come to reconstitute and complete, restoring a much
needed accurate history of their epochs.
3. Thirdly, having an impact on the historical pofile of scientific
excellence assumed by the University of Cluj, we draw attention
to certain founding, institutional acts, initiated by Professor
Dumitru Popovici, which embodied, in the middle of the last
century, the efforts of Romanian academics to comply with the
scientific standards of European universities. We are referring to
the founding, by D. Popovici, at the Seminar on the History of
Romanian Literature in Cluj, of the first Romanian scientific
journal of literary studies, entitled simply “Literary Studies”,
with an annual periodicity and a content worthy of what
nowadays is globally accredited and recognised as a “scientific
journal of high impact” in a field such a modern philology.
Moreover, on the University's return to Cluj from the refuge, D.
Popovici obtains the approval of the University Senate for the
creation of an Institute of Literary History, for advanced
research, with a multinational and multicultural team (the team
included
Romanian,
Hungarian,
Italian,
French
etc.
specialists), with its own research budget and collective projects
on current issues. The “model” invoked by D. Popovici in the
official memoirs, a significant detail for the general orientation
of the University in which he wanted to fit, is the Institute of
Speleology founded by Emil Racoviță in Cluj, and whose world
scientific prestige represents the standard of excellence at which
the edifice proposed by D. Popovice aspires. As might be
expected, the Communist Regime tacitly buried such an
intitiative, and the sudden disappearance of D. Popovici
facilitated the repudiation of such scientific aspirations of
European level, contrary to the new regime that was imposed in
postwar Romania. Rediscovered today, they speak of a free
academic world, benefitting from a democratic functioning, from
an internal democracy, with programs of excellence assumed at
the highest level of the University.
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Therefore, they speak about a university world that preceded us
and with which, today, we seek to re-establish historical ties, in order to
build the university of the future. Like any descent into the archives,
this history lesson is, in fact, about the future of the institution of the
university and the future of studies in the field, in particular, of
Romanian studies. Before being interpreted and used in specialised
studies, the official and private documents from the D. Popovici
collection must be rediscovered as objective evidence of the tradition
and excellence of the modern university of Cluj.

Dumitru Popovici (1902-1952). Life and work chronology
1870 (1871?) Ioan Popovici is born, the nephew of the priest Scarlat
Ghioca (known as “popa Scarlat”), the first pedagogue of Șerbănești
commune (since 1838). A theology graduate, descended from a family
of priests, he refused to be ordained and becomes a teacher in
Șerbănești, Olt county. According to D. Popovici, his father participated
in the peasant movements, starting with 1900. Considered as agitators
of the peasants, the rural teachers were moved from one school to
another, in order to thwart their efforts to coagulate the peasant
movement. In the winter of 1899, Ioan Popovici became a teacher in
his native commune, Dăneasa (where he offers a room of his own family
house as a school place). Here, Ioan Popovici became once again
involved in the peasant movements, so that in 1907 he was sentenced
to death for his role in the Peasants' Revolt – the death sentence was
changed to a short-time prison sentence. He returned home ill and died
in 1914.
1874 Ioana (née Popescu or Șerbănescu?), the future wife of Ioan
Popovici (housewife), was also born in Șerbănești.
1897 The first child of the Popovici couple, Petru, is born, who
will become a teacher (graduated in 1916 from the Drobeta Turnu
Severin Teachers' School), returning to his home village after the war,
where he would marry and have several children, who went to
school in Bucharest and settled far from their native village. He was a
member of
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the Socialist Party (“Voitec group”3), as stated by D. Popovici in a
documnt requested by the staff selection of Babeș University during
the 1948/49 education reform, however, D. Popovici continues, “I do
not know his current situation, because we haven't seen each other
for years.” He died in 1980.
1898 or 1901 (uncertain data) Gheorghe, the second son of the Popovici
family is born. He would later become a priest (“popa Gogu”) in
Șerbănești (after being a teacher for several years, together with his
older brother). He had completed 8 classes in theological seminary and
was to serve at the church in Șerbăneștii de Jos. He died as a young man
around the Second World War, which may explain the absence of any
reference to him in D. Popovici's autobiographies writted after 1945.
The documents kept in D. Popovici's archive confirm the relations,
probably very distant ones, between the professor from Cluj and
the family left in Oltenia.
October 25, 1902 Dumitru Popovici was born in Dăneasa commune
(Șerbănești district, Olt county), in the house of his parents.
1909 – 1914 D. Popovici attends primary school in Șerbănești Olt.
1914 – 1923 He is a student at the “Radu Greceanu” Boys' High School,
in Slatina (baccalaureate in July 1923). According to the
autobiographical drafts kept in the family archives, in grades V – VI
(1919–1921) D. Popovici worked as a preparatory teacher in a family,
while in grades VII – VIII (1921–1923) he temporarily replaced a
teacher in primary education (Buta village, Olt county). “In this way I
was able to provide for myself, I managed to obtain the books I needed
for studying and I was able to pay the exam fees”. An interesting episode
from this period: in 1920–1921, D. Popovici was a substitute teacher
and class master at the school in Șerbăneștii de Sus, in which capacity
he addressed a report to the School Inspectorate of Olt County
requesting the establishment in the same village of a School for the
illiterate adults.
3

Ștefan Voitec (1900-1984) was a member of the Socialist Party of Romania, later
forming the Socialist Workers Party of Romania, then the United Socialist Party.
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During the same period - when he filled multiple teaching positions
around his native village, preparing in particular for his high school
exams (after the death of his father the situation of the family was very
precarious), D. Popovici probably got acquainted with Dumitru
Caracostea4, the son of the noble landowner family from Șerbănești (in
fact, the mansion was in the vicinity of the school), who spent a lot of
time in the locality (among the villagers he was called “Mr. Mitică”).
Unverifiable family sources claimed, however, that Dumitru Caracostea
was already Dumitru Popovici’s godfather (in the name of the good
relationship between the “boyar” Caracostea and the teacher from
Șerbănești of the time, Petrică Popovici)5.
1923 – 1927 D. Popovici is studying at the Faculty of Letters in
Bucharest, where he obtains a degree in Modern Philology (Romanian
literature). Among his professors were O. Densusianu6, D. Caracostea, N.
Cartojan7, I. Bianu8. His final exam was held on May 20. Throughout his
studies he was the beneficiary of a scholarship from the University.
1924 – 1926 Honorary assistant of Professor Dumitru Caracostea at
the University of Bucharest, where he participated in the organization
of the bibliographic service of the Seminar on Modern Literary History.
The research undertaken during this period leads to his first
4

5
6

7

8

Dumitru Caracostea (1879-1964) was a folklorist, literary historian and critic. As a
professor at the University of Bucharest, department of modern Romanian literature
and folklore, he held courses on the History of Modern Romanian Literature, before
being excluded from the education sector during the Communist Regime, for serving
as Minister of National Education during the far-right administrations of Ion Gigurtu
and Ion Antonescu.
This is what Liviu Petrescu claimed in the 90's. We have not yet found any document
to confirm this story, although it is not implausible.
Ovid Densusianu (1873-1938) was a philologist, linguist, folklorist, literary historian
and Romanian poet, full member of the Romanian Academy and professor at the
University of Bucharest.
Nicolae Cartojan (1883-1944) was a literary historian, publicist, full member of the
Romanian Academy, specializing in Old Romanian Literature, professor at the
University of Bucharest.
Ioan C. Bianu (1856-1935) was a philologist and bibliographer, full member and
president of the Romanian Academy, head of the first Department of History of
Romanian Literature, at the Faculty of Letters and Philosophy in Bucharest. He
organized the library of the Romanian Academy, endowing it with a large number of
manuscripts, books and periodicals.
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professional study, The Poetry of Cezar Bolliac (published in “Viața
românească”, no. 11–12, 1929). He also took part in the organization of
the bibliography service of the Romanian Literature Seminar.
1926 – 1927 Substitute teacher at the Normal School for Boys in
Slatina.
1927 He undergoes the capacity certificate examination for secondary
education, at the Pedagogical Seminar in Bucharest, with Romanian
literature as his main specialty and history as his secondary specialty.
1927 – 1928 Licensed substitute teacher, at the upper course of the
Commerce School in Slatina (teaching Romanian and German according
to some statements, or Romanian, Latin and history - according to
others - which would be more in line with his bachelor’s diplomas).
1928 Together with several colleagues from Slatina, D. Popovici
founded the local magazine “Oltul”, where he published a collection of
folk poetry, as well as short studies on literary topics, which he will not
retain in later bibliographies. The magazine will benefit from the
collaboration of famous writers, such as Nicolae Iorga9, Jean Bart10,
Tudor Arghezi11, but will cease to appear in 1931.
September 1, 1928 - December 1, 1928 Full-time teacher of
Romanian language and literature, at the elementary school and at the
high school of the Commerce School from Slatina. From this function, he
publishes together with Gh. Vişoiu, Elemente de istoria limbei şi
literaturei române lucrare alcătuită în vederile programei oficiale pentru
examenul de bacalaureat [Elements of the history of Romanian language
and literature, a paper composed in view of the official program for the
baccalaureate exam] (Slatina, Moşt C. Constantinescu-(Bulbeş) Printing
House and Bookbinding).
Nicolae Iorga (1871-1940) was a historian, politician, literary critic, memoirist,
professor, Albanologist, poet and playwright.
10Jean Bart is the literary pseudonym of Eugeniu P. Botez (1874-1933), prose writer,
cultivating the logbook and the marine sketch in Romanian Literature.
11Tudor Arghezi, born Ion N. Theodorescu (1880-1967), poet, prose writer,
playwright and journalist.
9
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December 1, 1928 – August 31 1929 Military recruit, to satisfy the
obligatory military service. The military record states that he was
discharged on September 7, 1929, as a reserve artillery sergeant. He
will no longer be incorporated.
1929 Debut with the study Poezia lui Cezar Bolliac [The Poetry of Cezar
Bolliac], published in “Viața românească”, no. 11–12, 1929.
1929 – 1930 Full-time teacher of Romanian language, at the
elementary school and at the high school of the Commerce School from
Slatina. He lives in Slatina, on Gării street no. 5 (Slatina City Hall issues
him a certificate of citizenship and religion with these data, in order to
obtain the passport necessary for his future departure to Paris).
1930 – 1936 Full-time teacher at the Boys’ Elementary Commerce
School in Iași. Participates in the (failed) attempts to unionize teachers
from Iași.
1931 – 1932 Substitute Romanian language teacher at the Military
High School in Iași.
1930 – 1934 He benefits from a scholarship for doctoral studies in
Paris, where he also holds the position of Romanian language lecturer
at Sorbonne (at the Institute of Romanian Philology, where he will teach
Romanian language practical courses, respectively Introduction to the
history of modern Romanian literature, Interpretations of Eminescu,
Interpretations of Vasile Alecsandri, History of Romanian Literary
Historiography) and at the School of Oriental Languages in Paris (where
he will work under the coordination of Professor Mario Roques12 and
teach Romanian language practical courses, respectively Interpretations
of Eminescu, Caragiale and Alecsandri). It is an important period in the
formation of the future literary historian, which he himself summarizes
in a Memoir of titles, studies and works (written for the University
contest and published in Cluj, “Casa Românească” printing house,
1935), as follows:
12Mario

Roques (1875-1961), French scholar, professor of history of medieval
literature and Romance philologist.
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The problems that arose for me mainly followed two directions: firstly,
the deepening of Franco-Romanian literary relations in the nineteenth
century, secondly, problems of research method in the field of literary
history, be it national or comparative. These concerns delimited my
sphere of activity in Paris: I attended French literary history courses,
especially the courses given by Mr. D. Mornet13 at Sorbonne, which for
me were mainly the practical solution of some methodological
problems; I attended the comparative literature courses given by Mr.
Baldensperger14 at the Sorbonne and by Mr. Paul Hazard15 at the
Collège de France, and I attended meetings of interpreting Vico’s work
under the direction of Mr. Hazard. […] I was put in the position of
being closely acquainted with Mr. Mario Roques, with whom, in my
dual qualification as a student and lecturer [at the School of Oriental
Languages, n. I.B.], I worked for four years. Thus, in my scientific
orientation, I was able to take advantage not only of his courses so rich
in suggestions, but also of his precious and benevolent advice. The
nature of my research then led me to modern Greek literature, which
often mediated Romanians’ knowledge of Western writers. In order to
be able to follow these concerns, in 1933 and 1934 I studied neoGreek at the Oriental School of Languages in Paris, with Mr.
Mirambel16.

In order to support himself financially (he only received a monthly
scholarship from the French state), he worked (clandestinely, as he
confesses in the autobiographies) as an editor and proofreader for
French authors, on the recommendation of his friend, Professor
Voilgnieu, of the Lycée Louis le Grand, from Paris.
1933 He is issued a passport - STUDENT by profession, Traveling IN
EUROPE OUTSIDE RUSSIA; Iași Police Headquarters. Living at Lascăr
Catargiu street no. 25, Iași. He obtained a French visa on December 23,
1933. He passed through Serbia (visa) on December 28, 1933, and
13Daniel

Mornet (1878-1954) was a literary critic and historian, professor at the
University of Paris and dean of the Faculty of Letters, specialized in the 18th century
literature.
14Fernand Baldensperger (1871-1958) literary critic and historian, a theorist of
Comparative Literature.
15Paul Gustave Marie Camille Hazard (1878-1944) was a professor, literary historian
and historian of ideas, a promoter of Comparative Literature.
16André Mirambel (1900-1970) was a French Hellenist, professor of modern Greek at
the École des langues orientales, which he administrated from 1958 to 1969.
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through Italy on December 29, 1933. He returned (visa) on July 17,
1934.
1934 He published the study Românii în presa saint-simoniană
[Romanians in the Saint-Simon press], Iași, 1934.
1935 D. Popovici participates in the founding and management (1935–
1936) of the magazine “Atheneum” (publication of ideology and science
of military high schools) in Iași. In the first issue, he publishes the study
Vico and Heliade (from the substance of his doctoral thesis). In the
second issue - an article from the volume “Santa cetate”. Între utopie și
poezie [Santa Cetate, between utopia and poetry], which he was working
on, is published. D. Popovici published two books in the same year:
Ideologia literară a lui I. Heliade Rădulescu [I. Heliade Rădulescu’s Literary
Ideology] (based on his doctoral thesis), Bucharest, Cartea Românească
Publishing House, and, towards the end of the year, “Santa cetate”. Între
utopie și poezie (Bucharest, Publishing House of the Institute of Literary
History and Folklore).
February 5 The announcement concerning the contest for the
position of professor of Romanian literature at the University of Cluj,
appears in the “Official Monitor”.
March 4 D. Popovici obtained his doctorate in Philosophy and
Letters, at the University of Bucharest (the diploma will be issued on
April 9, 1935), with a thesis on Ideologia literară a lui I. Heliade
Rădulescu [The Literary Ideology of I. Heliade Rădulescu], with the
distinction summa cum laude.
March 5 D. Popovici registers for the competition at the University
of Cluj.
March – April 1935 The University of Cluj designates the
competition committee, which is ultimately made up of professors S.
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Pușcariu17, N. Drăganu18, G. Giuglea19, Th. Naum20, as members, and S.
Dragomir21 and I. Lupaș22 as substitutes (from the University of Cluj).
From outside the University of Cluj D. Caracostea (member) and N.
Cartojan (substitute) from the University of Bucharest; G. Ibrăileanu 23
(member) și I. Iordan24 (substitute) from the University of Iași; Al. Leca
Morariu25 (member) and Alexe Procopovici26 (substitute), from the
University of Chernivtsi will participate.
17Sextil

Pușcariu (1877-1948), Romanian linguist and philologist, the first rector of
the Superior Dacia University in Cluj.
18Nicolae Drăganu (1884-1939) was a linguist, philologist, and literary historian,
professor of Old Romanian Language and Literature at the Faculty of Letters and
Philosophy in Cluj. He also held the positions of Dean of the Faculty of Letters, then
rector of the King Ferdinand I University of Cluj.
19George Giuglea (1884-1967) was Romanian Language lecturer at the Sorbonne. He
defended his doctorate at the University of Cluj (1920), where he was a professor at
the Department of Romance Philology of the Faculty of Letters and Philosophy from
1919 to 1947.
20Teodor Naum, (1891-1980) was a philologist and translator. Under the guidance of
Vasile Bogrea, he defended his doctoral thesis, Theocrit's Rustic Idylls, becoming, in
1924, the first doctor in classical philology in the country.
21Silviu Dragomir (1888-1962) was an academic, historian, politician and university
professor of the history of the people of South-Eastern Europe at the Faculty of
History of the University of Cluj, between 1918-1947. At the University of Cluj he
held important positions: vice dean, dean, vice-rector.
22Ioan Lupaș (1880-1967) was a historian, academic, politician, Orthodox theologian
and priest. In 1919 he became professor at the University of Cluj, teaching Modern
History and Transylvanian History until 1946, and in 1920, together with Alexandru
Lapedatu, co-founded the National History Institute, located also in Cluj; he also
taught Church History at the Theological Academy.
23Garabet Ibrăileanu (1871-1936) was a literary critic and theorist, writer, translator,
sociologist, professor of the history of Romanian literature at University of Iași, and,
together with Paul Bujor and Constantin Stere, main editor of the “Viața
Românească” literary magazine between 1906 and 1930.
24Iorgu Iordan (1888-1986) was a linguist, philologist, diplomat, journalist, Vice
President of the Romanian Academy, founder and first director (1949-1962) of the
Institute of Linguistics of the Romanian Academy.
25Alexandru (Leca) Morariu (1888-1963) was a writer, publicist, folklorist, university
professor and literary historian from Bucovina. Between 1922-1940 he taught as a
professor at the Department of Modern Literature and Folklore of the University of
Chernivtsi, also fulfilling the position of dean of the Faculty of Letters and
Philosophy (1936-1938).
26Alexe Procopovici (1884-1946) was a linguist and philologist. Procopovici became,
in 1938, a full professor at the University of Cluj, succeeding, from 1940, Sextil
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April 2 The Ministry of Education decides to suspend any
competitions and appointments in education for one year.
November 29 D. Popovici requests the addition of the work Santa
Cetate (published after the submission of his competition file, in March
of the same year) to his competition file.
December 20 The Ministry approves the continuation of the works
for the respective position.
February 6, 1936 The meeting for designating the competition
committee takes place; Prof. S. Pușcariu is elected its president.
February 16 The competition commission meets to take note of the
withdrawal of D. Mazilu from the competition and to decide not to
admit G. Marinescu (the report is prepared by D. Caracostea; S.
Pușcariu dissents from the conclusions of the report, in a memorandum
addressed to the same competition commission, in which the wish of
the former tenured professor, G. Bogdan-Duică27, deceased, to be
followed in position by his assistant, Ion Breazu, is invoked). Ion
Breazu28, Dumitru Murărașu29 and D. Popovici are admitted to the
competition.
February 22 The test of titles and works of the competition (each
candidate has approximately one hour for a presentation). The scores
obtained: D. Popovici - 17.60, Ion Breazu - 16.20, Dumitru Murărașu 16. Dumitru Murărașu withdraws from the competition.
Pușcariu at the Department of Romanian Language and its Dialects, as well as at the
management of the Museum of the Romanian Language.
27Gheorghe Bogdan-Duică (1866-1934) was named a professor in the history of
modern Romanian literature at the newly founded University of Cluj, proposed by
Sextil Pușcariu. He served as dean of the literature and philosophy faculty in 1919–
1920, as rector of the university in 1927–1928 and as vice rector in 1928–1929.
28Ion Breazu (1901-1958) was a historian and literary critic. In 1943, he became a
lecturer in the history of literature at the Faculty of Letters of the University of ClujSibiu, then promoted professor of the University of Cluj (1955-1958). He taught the
course History of Modern Romanian Literature, in which he focused on the
circulation of universal values in the Romanian cultural space in Transylvania.
29Dumitru Murărașu (1896-1984) was a literary historian, editor and translator,
known mainly for his contribution to studies on Mihai Eminescu.
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February 24 Colloquium (oral exam) of the contest. D. Popovici –
18,40, Ion Breazu – 16,40.
The topics for the first public lesson in the competition are
announced: 1. The poetry of D. Anghel, 2. Language and style in the
work of V. Alecsandri, 3. The plays of V. Alecsandri, 4. The
topicality of Maiorescu’s critique in examining contemporary
Romanian poetry, 5. Liviu Rebreanu’s novels, 6. I. Budai Deleanu,
Țiganiada, 7. Attempts at Romanian epics, 8. Literary criticism and
V. Alecsandri, 9. Methods of literary history, 10. Style and language
in the writings of I. Creangă.
February 26 D. Popovici holds, during the contest, the public lesson
o n Style and language in the writings of I. Creangă. He achieves an
average of 18.60.
The topics for the second public lesson of the competition are
announced: 1. The work of St. O. Iosif, 2. The literary works of B. P.
Hasdeu, 3. Literary criticism and V. Alecsandri, 4. The plays of V.
Alecsandri, 5. Gh. Coșbuc with special attention to his beginnings, 6.
Our folk epic poetry, 7. The Romanian novellas, 8. Mutual
influences between oral literature and written Romanian literature,
9. The role of “Junimea” in the history of modern Romanian
literature, 10. The beginnings of literary criticism in Moldova.
February 27 D. Popovici holds the second public lesson in the
competition, on The beginnings of literary criticism in Moldova. He
achieves an average of 19. In the afternoon, he holds the first seminar,
with the subject Analysis of the sonnet Veneția. He obtains an average of
18.
February 28 D. Popovici holds the second seminar on the subject A
poem by L. Blaga from the last volumes (by choice). He chooses to
analyse Ioan se sfâșie în pustie. He gets an average of 20. The reports of
the contest record the general average obtained by D. Popovici: 18.60.
He is declared the winner of the contest.

IOANA BOT & IONUCU POP • 21

October 20 D. Popovici is a member of the Department of Romanian
Literary History at the University of Cluj. He moves to Cluj, where he
would live (until taking refuge in Sibiu, in 1940) on A. Șaguna Street, no.
16. The first university course he teaches in Cluj is dedicated to
“Junimea” (unedited), and the seminar - to the plays of Vasile
Alecsandri.
November 1 After passing the aggregation exam, D. Popovici is
appointed associate professor at the Department of Romanian
Literature History at the Faculty of Philosophy and Letters in Cluj
(document signed by the Minister of Instruction, Cults and Arts, Prof. Fl.
Ștefănescu-Goangă30 - who later became rector of the University of
Cluj). He held this title until 1952, when he died.
1937 – 1938 He gives a lecture on Junimea. Action and reaction (only
partially edited) and a seminar on Romanian poetry before Eminescu.
1938 He publishes the studies Evolutia conceptiei literare a lui
G.Bogdan-Duica [The evolution of the literary conception of G. BogdanDuică], in “Dacoromania”.
1938 – 1939 He teaches the Romanian Literature in the Age of
Enlightenment course (lithographed, 1939) and the seminar on the
Romanian Novel of the 19th century.
1939 The publication of the works of Ion Heliade Rădulescu, Opere
[Works] begins. Volume I is published by the “King Carol II” Foundation
for Literature and Art (Bucharest).
1939 – 1940 D. Popovici holds the Modern Romanian Literature
course, titled The tendency of integration in the western cultural rhythm
(lithographed, 1940).
Ștefănescu-Goangă (1881-1958) was a Romanian psychologist,
corresponding member (1937) of the Romanian Academy. During the interwar
period he was appointed professor at the University of Cluj, where he founded in
1924 the Institute of Experimental, Comparative and Applied Psychology, forming a
valuable team of experimental psychologists. He served as rector of Cluj University
between 1932 and 1940.

30Florian
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March 21, 1939 The Rector’s Office of the University approves the
financing of D. Popovici’s participation in the International Congress of
Literary History in Lyon (the trip did not take place).
1939 – 1940 He teaches a course on Romanian Literature during the
time of Asachi and Heliade (partially edited), which he will resume in
1949–1950.
December 15, 1939 By royal decree, D. Popovici is elevated to the
rank of full professor of the department.
March, 1940 D. Popovici becomes a member of the Board of Directors
of the Publishing Office of the “King Ferdinand I” University of Cluj.
September: after Northern Transylvania ceded to Hungary, D.
Popovici, like many other academics from Cluj, moved to Sibiu along
with the University. On October 31, 1940, D. Popovici already gave an
introductory lecture in Sibiu for first-year students at the Faculty of
Letters and Philosophy, with the topic Introduction to the Literary
Sciences.
September 21 In Sibiu, D. Popovici marries Elvira Antonia Chiffa
(born on October 20, 1916 in Budapest), the only daughter of
Alexandru Chiffa and Ghizela Chiffa (born Liebhart), a graduate of the
Faculty of Letters and Philosophy in Cluj, English section. Witnesses to
the marriage: Petre Grimm, university professor and Dan Partenie,
lawyer. The couple will live in Unirii Square, at no. 6, during the refuge
in Sibiu.
December Within the measures of application of the Decree Law no.
3670/1940, the Commission for the revision of university professors
(president P.P. Panaitescu31, director I. Fărcăoanu32) of the Ministry of
31Petre

P. Panaitescu (1900-1967) was a literary historian. In 1923-1924 he was a

Romanian language lecturer at the University of Krakow and starting from 1927 he
became an associate professor, and from 1934 a professor of Slavic history at the
University of Bucharest.
32Panaite-Octavian Botez (1884-1943) was a literary critic and historian. In 1927 he
became an associate professor at the University of Iași. From 1936 until his own
death, he worked as a full professor in the department of modern Romanian literary
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National Education, Cults and Arts, appoints D. Popovici in the
verification commission of professor Octav Botez (from the Faculty of
Philosophy and Letters from Iași).
1941 D. Popovici is part of the Editorial Board of the “King Ferdinand I”
University, taking care of its meeting reports (drafts are kept in the
family archive).
1941 – 1942 D. Popovici teaches the The literary movement of “Dacia
Literară” course (partially edited).
June, 1941 D. Popovici is appointed chairman of the Baccalaureate
Commission at the “Carmen Sylva I” High School in Timișoara.
September D. Popovici is appointed by the Rectorate of the
University “King Ferdinand I” (in refuge in Sibiu) to hold conferences
for the initiation of first year students of the Faculty of Letters and
Philosophy (with the theme Introduction to Literary Sciences),
respectively for final year students of the university, from all
specializations (the topics required by the Rectorate are: The spiritual
boundaries of the Romanian people in their historical evolution, In search
of spiritual autonomy, Supreme affirmation: Eminescu). The last two
conferences on this list were held on May 18 and May 25, 1942.
December 28, Sibiu the first child of Dumitru and Elvira Popovici is
born: Ioana Emanuela, who will study Philology at the University of Cluj
(1959–1964) and will marry her colleague Liviu Petrescu (b. December
17, 1941, Râmnicu Sărat - d. July 5, 1999, Cluj-Napoca). The daughter
will sign with the name Ioana Em. Petrescu. A significant part of her
work as a literary historian and philologist will be devoted to the
posthumous editing of her father’s writings.
1942 D. Popovici receives the Hamangiu Prize for Literary Criticism,
from the Romanian Academy. Hailed by the then rector of the
University of Cluj (Professor Iuliu Hațieganu33) for this prestigious
history.
Hațieganu (1885-1959) was an internist doctor particularly recognized for
research done in the field of tuberculosis. The University of Medicine and Pharmacy

33Iuliu
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distinction, D. Popovici will never mention it in the post-war years, after
the establishment of communist regime, for obvious reasons.
January He founded the “Studii literare” Academic Journal, of the
Seminar on the History of Modern Romanian Literature, published at
the “King Ferdinand I” University, which will appear until 1948. It is the
first scientific journal, with this profile, in Romanian culture. In the
Preface, D. Popovici outlines the program of the publication:
The object of study we propose is Modern Romanian Literature, observed
both in the internal development of its artistic and ideological values, as
well as in its relations with foreign literatures. It will therefore be a
magazine of national literary history and comparative literature on a
Romanian basis. At the same time, full attention will be paid to issues
related to research methods and the entire specialized scientific
movement will be presented in a critical light. This gesture is all the more
appropriate today, when research feels the need for a new direction and
when, torn from the positivist glaciation, our literary history is thrown
back into the fresh waters of Impressionism on which it once floated.

Authors signing in this issue are D. Popovici (Franco-Romanian Studies,
Pope and Conachi, Ienăchiță Văcărescu and the modern chronicle of the

(UMF) and the UBB Cluj-Napoca University Sports Park are named after him. He was
the first dean of the Faculty of Medicine between 1919 and 1920 and he held the
position of rector twice in the interwar period.
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time) I. Verbină , N. Lascu34, I. Breazu, O. Boitoș35, G. Scridon36, E.
Todoran37, Pia Gradea, C. Daicoviciu38.
In the same year he published an edition of D. Bolintineanu's work,
Scrieri alese (Craiova, Scrisul Românesc Publishing House) and the
articles The contribution of Romanians from Transylvania to Romanian
literature, in the magazine „Transilvania”, no. 7/8 (1942), Poetic
Messianism in the work of Octavian Goga, in the magazine „Luceafărul”,
year II (1942), no. 7-8.
April 23 D. Popovici participates in the commemoration of Gh.
Lazăr, in Avrig, organized by the “King Ferdinand I” University and
Sibiu’s District of Astra. Within the program, the professor will hold the
commemorative conference Centenary of the death of Gh. Lazăr. C.
Petrescu, Under Secretary of State at the Ministry of Education,
Professor I. Hațieganu, Rector of the University, “Răsunetul Ardealului”
university student choir, local notables, students were present.
June By order of the Minister, D. Popovici is appointed in the
Reporting Committee for the contest (for the History of Romanian
Literature), at the Faculty of Philosophy and Letters from Iași.

34Nicolae

Lascu (1908-1988) was a literary historian, translator and university
professor at the University of Cluj, specialist in the history of Latin and Greek
literature and classical influences in Romanian culture. From 1950 to 1973, he
worked as full professor at the Department of Classical Languages, then at the
Department of History of the University of Cluj, where he was also dean (1959-l960)
and vice-rector (1962-1968).
35Olimpiu Boitoș (1903-1954) was a Literary historian and publicist. In 1943 he was
appointed professor and taught Romanian at the Academy of Higher Commercial
and Industrial Studies in Brașov. He was a member of the board of directors of the
National Theater in Cluj and one of the collaborators of the Institute of Linguistics
and Literary History of the Romanian Academy, Cluj branch.
36Gavril Scridon (1922-1996) was a philologist, University professor, literary critic
and literary historian. Between 1972 and 1985 he was head of the department of
Romanian literature, comparative literature and literary theory at the University of
Cluj.
37Eugen Todoran (1918-1997) was a philologist, literary historian and university
professor, member of the Sibiu Literary Circle.
38Constantin Daicoviciu (1898-1973) was a historian and archaeologist, professor at
the University of Cluj and rector of the same university between 1957-1968.
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May 22 By ministerial order, D. Popovici is appointed member of
the ministerial commission that will analyze the book of G. Călinescu39
(associate professor at the Faculty of Philosophy and Letters in Iași),
History of Romanian literature from its origins to the present (Bucharest,
FRLA, 1941 ), following the complaint of Mrs. E. Petricari Davila, who
accuses the author of having “brought insulting assessments to the late
Alexandru Davila.” D. Popovici draws up a detailed report (submitted to
the Ministry in July 1942) in which he exculpates G. Călinescu.
June 1 (August?) he is appointed vice-dean of the Faculty of Letters
and Philosophy.
September D. Popovici is appointed chairman of the Baccalaureate
Commission at the “Carmen Sylva” High School in Bucharest.

November D. Popovici is part of the Commission for the
appointment of a professor at the Department of Italian Language and
Literature at the Faculty of Letters in Cluj-Sibiu. The chairman of the
commission was A. Marcu40, members - G. Giuglea, M. Șerban41, D.
Popovici, Șt. Pașca42. The competition was won by Umberto Cianciòlo43.
1942 – 1943 He teaches a course on Vasile Alecsandri (partially edited)
and another on Alecu Russo and Nicolae Bălcescu (from which lesson
sheets have been preserved).
39G.

Călinescu, born Gheorghe Vișan (1899-1965) was a literary critic, historian,
novelist, academician and journalist, university professor at the Faculty of Letters in
Iași and at the Faculty of Letters and Philosophy in Bucharest.
40Alexandru Marcu (1894-1955), was a professor of Italian language and literature at
the University of Bucharest, literary historian, specialist in Italian studies, translator
and corresponding member of the Romanian Academy (1940). During wartime, he
was dean of the Faculty of Letters in Bucharest.
41Mihai Adrian Șerban (1887-1947) was a politician, agronomist, university professor,
rector and dean of the Academy of Agriculture in Cluj, the current University of
Agricultural Sciences and Veterinary Medicine.
42Ștefan Pașca (1901-1957) was a linguist and philologist, corresponding member of
the Romanian Academy. In 1941, he becomes full professor, at the Department of
Old Romanian Language and Literature. From 1946, he will be the head of the
Romanian Language Department of the University of Cluj.
43Umberto Cianciòlo (1914-1969) was a philologist, diplomat and professor of Italian
literature at the University of Cluj. He was first husband of Eta Boeriu, and a member
of the Sibiu Literary Circle.

IOANA BOT & IONUCU POP • 27

1943 The second volume of the Ion Heliade Rădulescu edition, Opere
[Works], edited by D. Popovici (Publishing House of the Foundation for
Literature and Art “King Carol II”, Bucharest) appears.
Volume II of the journal “Studii literare” appears (director D.
Popovici). Signed by: D. Popovici (The first manifestations of literary
theory in Romanian culture), N. Lascu, I. Breazu, I. Horia Rădulescu44,
D.M. Pippidi45, I. Breazu, P. Grimm46, V. Pescaru , H. Jacquier47.
August 2 D. Popovici signs the contract for the publication of the
v o l u m e Literatura românească în epoca „Luminării” [Romanian
Literature in the Age of Enlightenment] with the Center for Studies and
Research on Transylvania of the University of Cluj.
From Sibiu, D. Popovici sends seven specialized works for the
exhibition of Romanian books in Paris (Ideologia literară a lui I. Heliade
Rădulescu [The literary ideology of I. Heliade Rădulescu] - 1935, Santa
Cetate - 1935, La littérature roumaine de Transylvanie au dix-neuvième
siècle - 1938, I. Heliade Rădulescu, Opere [Works], I and II - 1939, 1943,
Studii literare [Literary Studies] I and II - 1942, 1943), requesting that
after the end of the exhibition the volumes, destined for the school
library, be entrusted to Professor I. Horia Rădulescu, librarian of the
Romanian School of Fontenay-aux-Roses.
1943 – 1944 He teaches a course on Vasile Alecsandri (partially
edited).
44Ion-Horia

Rădulescu (1902-1962) was literary historian, lecturer at the Romanian
School of Fontenay-aux-Roses, benefiting beween 1935-1937 from a French
government scholarship. He undertook studies of comparative literature on the
influence of French theater on the Romanian Principalities.
45Dionisie Mihail Pippidi (1905-1993) was an archaeologist, epigraphist and historian,
full member of the Romanian Academy. He was the head of excavations at the Histria
site.
46Petre Grimm (1881-1944) was a literary historian, translator and university
professor, researcher of Romanian-English cultural relations. He founded the
English department at the Univeristy of Cluj.
47Henri Jacquier (1900 -1980), professor at the Faculty of Letters of the University of
Cluj, head of the Department of Romance Philology. During the refuge of the
University of Cluj (1940-1944), he was a member of the Literary Circle from Sibiu.
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1944 He publishes the volume Cercetări de literatură română
[Researches of Romanian Literature] (Cartea Românească Publishing
House, Sibiu). The volume inaugurates an editorial collection, created
by D. Popovici, entitled “Library of Literary Studies of the University of
Cluj”. For obvious reasons, the collection did not survive the 1948–1949
education reform.
Volume III of the journal “Literary Studies” appears. The following
academics publish in this issue: E. Turdeanu48, D. Popovici (Difuzarea
ideilor „Luminării” în Țările Române [Dissemination of the ideas of
“Enlightenment” in the Romanian Territories]), U. Cianciòlo, I. Breazu,
O. Boitoș, L. Pop, I. Verbină.
February By order of the Minister D. Popovici is appointed a
member of the convening committee by appointment as full professor
at the department of History of Modern Romanian Literature, vacant at
the Faculty of Letters and Philosophy in Iași.
April D. Popovici, together with many other academics from
Bucharest, Iași and Cluj, signs a memorandum submitted to Marshal Ion
Antonescu, demanding Romania’s exit from the war against the Allies
and the armistice. Published in the press of the time, the memorandum
numbers 66 signatories.
May D. Popovici prepares a Memorandum, addressed to the Rector
of the “King Ferdinand I” University, concerning the evacuation (rescue
from the frontline, which was approaching Sibiu) of the university
library. The Popovici family archive preserves the drafts of the memoir
(handwritten and typed), with ironic passages about the poor
functioning of the academic administration and the political
opportunism in the university environment. We do not know if the
memorandum was forwarded to the University management.
October 6 The Democratic University Group is established in Sibiu,
the Cluj-Sibiu section (following the model of the Democratic University
Group previously established in Bucharest), at the initiative of the
48Emil

Turdeanu (1911-2001) was a philologist and literary historian exiled after the
Second World War, he taught at the Department of Romanian at the Sorbonne, as
well as at the Sapienza University of Rome.
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professors from the “King Ferdinand I” University, and D. Popovici is
one of the founders (together with E. Petrovici49, M. Kernbach50, I.
Goia51, Gh. Popoviciu52, P. Grimm, L. Rusu53, I. Breazu, Al. Roșca54, D.
Macrea55, S. Cupcea56, Z. Barbu57, D. Prodan58 - present at the
constituent meeting, respectively by T. Moșoiu59, C. Daicoviciu, C.
Pârvulescu60, Fl. Ștefănescu-Goangă, T. Dinculescu61, N. Lascu, C.
Drăgulescu62, V. Novacu63 and V. Iancu64). He is the one who reads the
constitutive act, in the October 6 meeting of the G.U.D., where he is
49Emil

Petrovici (1899–1968) was a Romanian linguist, dialectologist and Slavist.
Petrovici worked as a professor at the Slavic Department of the University of Cluj,
head of the Department at the University of Bucharest and then at the University of
Cluj, director of the Institute of Linguistics and Literary History in Cluj.
50Mihail Kernbach (1895-1976) was a Romanian doctor, professor of Forensic
Medicine at the Faculties of Medicine in Cluj and Iași.
51Ioan Goia (1892-1982) is the founder of medical semiology education in Romania.
Between 1922 and 1925 he was an associate professor in the Propaedeutic
discipline, then from 1932 a professor at the Department of Medical Semiology.
From 1932 to 1962 he was head of the Medical Clinic III, then consulting professor
(1962). He founded the Medical Clinic II.
52Gheorghe Popoviciu (1895-1946) was a pediatrician and hygienist. Alternately, he
worked as full or substitute professor at the departments of Physiology (19321935), Pharmacology (1935-1939) and Child Clinic and Childcare (starting from
1935).
53Liviu Rusu (1901-1985) he was a psychologist, esthetician, researcher and literary
historian, university professor at the University of Cluj. Since 1938 he has been a full
professor of aesthetics at the Faculty of Philosophy and Letters in Cluj, from where
he was removed by the new authorities in 1948.
54Alexandru Roșca was a Romanian psychologist, one of the parents of the Cluj school
of psychology, a full member of the Romanian Academy. From 1946 to 1976, Al.
Roșca head of the Department of Psychology at the Faculty of Philosophy of the
University of Cluj.
55Dimitrie Macrea (1907-1988) he was a phonetician and linguist, university
professor, corresponding member (since 1965) of the Romanian Academy. He was
also the main coordinator of the Romanian Encyclopedic Dictionary in 4 volumes.
56Salvador Petre Cupcea (1908-1958) was psychologist and psychiatrist. In the
interwar period he was an important collaborator of the Cluj Institute of
Experimental Psychology, led by Professor Florian Ștefănescu-Goangă. He held
several important academic positions: president of the Society of Medical Sciences,
Cluj branch (since 1951), dean of the Faculty of Hygiene (which he also organized),
director of the Cluj university clinics, head of the Hygiene Department of the
Institute of Medicine and Pharmacy Cluj. Also, from 1949 until his death, he was
director of the Cluj Branch of the Institute of Hygiene and Public Health.
57Zevedei Barbu (1914-1993) was a Professor of Sociology and Social Psychology. He
assisted Fl. Ştefănescu-Goangă of the Psychology Department and Lucian Blaga of
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elected general secretary of the Group. He will also be invited to the
official G.U.D. reunion in Bucharest, from November 19, 1944, but
will be present only at the second official meeting, from November 20,
1944.
Publishes, in the magazine “Transilvania”, no. 8/9, the study Etape
în dezvoltarea literaturii române [Stages in the development of
Romanian literature], in fact - an introduction to the later study
published in French, La Littérature roumaine à l´époque des Lumières.
Memorandum (undated), addressed by D. Popovici to the Minister
of National Education, for the establishment - under the auspices of the
“King Ferdinand I” University of Cluj, of an Institute of Romanian
the Department of Philosophy of Culture between 1940 and 1945. After being
accused of engaging in left-wing political activity, Barbu was arrested in 1943 and
released in 1944. He sought political asylum in the United Kingdom afterwards.
58David Prodan (1902-1992) was a historian, academician, librarian, university
professor, specialist in the history of Transylvania. He was a university professor
from 1948-1962 and head of department at the Institute of History and Archeology
from 1948 to 1972.
59Tiberiu Moşoiu (1898-1953) was a jurist, politician and professor of Roman law at
the University of Cluj.
60Constantin Pârvulescu (1890-1945) was, at a time, Associate Professor of
Astronomy and Rational Mechanics at the Faculty of Sciences of the University of
Chernivtsi (1925-1931); Associate Professor of Astronomy and Geodesy (19311940), Associate Professor at the Department of Astronomy of the University of
Bucharest and then at the University of Cluj – Timișoara, where he became a
professor in 1942.
61Traian Dinculescu (1909-1982) was external, secondary doctor, biochemistry
trainer, assistant at Balneology - Faculty of Medicine in Cluj. He worked as associate
professor since 1949 and professor in 1957; vice-rector (1956-1961).
62Coriolan Drăgulescu (1907-1977) was an academician, chemist, full member (1963)
of the Romanian Academy. At the beginning of the Second World War he took refuge
together with the faculty in Timișoara, where he established the Faculty of
Industrial Chemistry within the Polytechnic Institute of Timișoara, of which he
became dean.
63Valeriu Novacu (1909-1992) was a physicist and professor at the Faculty of Sciences
of the University of Cluj and at the Faculty of Mathematics and Physics of the
University of Bucharest.
64Victor Iancu (1908-1981) was a prominent figure of the University of Cluj and a
member of the Literary Circle from Sibiu. Early university activity is linked to the
University of Cluj, where he becomes assistant to the Department of Aesthetics and
Literary Criticism since November 1939. He takes refuge in Sibiu together with the
University, befriending the group of students who will form the Sibiu Literary Circle.
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Literary History, modeled on the institutes already existing in the
University (Institute of Geography, Institute of National History,
Museum of the Romanian Language).
1945 D. Popovici is appointed vice-rector of the “King Ferdinand I”
University (still in Sibiu). Upon returning to Cluj, the Popovici family
(together with their in-laws, Chiffa) will move into their in-laws’ house,
on Bisericii Ortodoxe street no. 1. The family will remain there even
after the nationalization of the property by the communists, restricting
its space in favor of the tenants sent by the authorities. They will not
move until after 1975.
Lucrețiu Pătrășcanu65 holds a conference in Sibiu, at the invitation
of the Democratic University Group. It is presented by D. Popovici (as
general secretary).
D. Popovici publishes the volume La Littérature roumaine à l
´époque des Lumières (part of a History of Modern Literature project,
which he never managed to complete); the volume was anticipated by
lithographed courses taught at the University of Cluj, Literatura română
în epoca „Luminilor” [Romanian Literature in the Age of Enlightenment]
a n d Literatura română modernă. Tendința de integrare în ritmul
cultural occidental [Modern Romanian Literature. The trend of
integration into the Western cultural rhythm]. The volume appeared at
the Center for Studies and Research on Transylvania, in Sibiu (where
the University took refuge).
1945 – 1946 Teaches the course entitled The poetry of Eminescu.
January, 1945 In a memorandum addressed to the rector of the “King
Ferdinand I” University, D. Popovici resumes the issue of establishing
an Institute of Romanian Literary History, which, a year before, he had
also raised to the Ministry (and which was approved by the

65Lucrețiu

Pătrășcanu (1900-1954) was a communist politician and leading member
of the Communist Party of Romania, also noted for his activities as a lawyer,
sociologist and economist. For a while, he was a professor at the University of
Bucharest.
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University Senate, it is said). He also attaches a draft budget of the
Institute.
1946 – 1947 He teaches the Eminescu in Romanian literary criticism
and history course (the second part of the course is also being published
at that moment, lithographed; the first part, from 1946, has not been
lithographed) and the Eminescu Prose seminar.
1947 – 1948 He teaches the course on The Poetry of Eminescu (the
lithographed course appears under the auspices of the National Union
of Students in Romania. Cluj Student Center) and the Problems of
literary methodology seminar.
January 2, 1948 D. Popovici takes and signs the oath of allegiance to the
Romanian People’s Republic (required of all teaching staff at the
University), in front of the Dean, Prof. I. Crăciun66.
February D. Popovici requests the support of the Ministry of
National Education to participate in the World Literature Congress to
be held in Paris (March 30 - April 1), with the theme Modern Literature
and Political and Social Movements. He intended to present the paper
entitled Le role social du Titan dans le Romantisme roumain. The
Ministry of National Education responds to the Rectorate of the
University of Cluj, by the address no. 68,211 / March 1948, which states
“the Ministry does not send any delegate to the Congress of Modern
Literature, which will be held this year in the French capital, as it does
not have funds”.
February 14 Daniel Alexandru, the second child of the Popovici
family is born in Cluj. He was recorded in the civil status documents of
the Romanian People’s Republic on February 16, 1948. He became a
piano teacher at music schools in Cluj, where he also founded a
66Ioachim

Crăciun (1898–1971) was a historian and bibliologist. In 1932, he
inaugurated the first bibliology and bibliography courses at the University of Cluj
(within the Faculty of Letters and Philosophy). In December 1949, he was dismissed
from the University, but a few years later, with the help of Constantin Daicoviciu, he
was rehired first at the Institute of History, then at the University, where he
continued his scientific activity. He coordinated the team that produced the first
volume of the Historical Bibliography of Romanians, published in 1971.
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publishing house, Arpeggione, in the post-communist period. In 1975
(from his marriage to Lucia Popovici), a daughter was born, Ioana.
D. Popovici holds several public conferences on Romanian
literature in Oradea and Cluj. According to a poster kept in the family
archive, one of these conferences in Oradea was entitled The Social
Experience of the Generation of 1848. It was held on March 7, 1948,
under the aegis of the Secondary Teachers Union - Bihor, Cultural
Section, in a series of lectures entitled “Aspects of the Revolution of
1848”.
Volume IV (the last) of the “Literary Studies” journal appears, now
under the auspices of the “Victor Babeș” University of Cluj. Signed: I.
Verbină, I. Breazu, D. Popovici (The Literary Doctrine of I. BudaiDeleanu’s Țiganiada ), Tancred-Bănățeanu67, I. Breazu, I. Mușlea68.
D. Popovici elaborates a Report on the composition of the “Great
Archive of Romanian Literature”, stating that:
The composition of this archive stems from the conviction that it is
necessary to read again, with a scientific spirit, all the Romanian literary
material, printed or handwritten, as well as all the material that interests
Romanian literature and its relations with the literature of its ethnic
minorities; it also stems from the belief that it is necessary to register this
material according to well-specified technical procedures... .

In the same year, 1948 (?), Elvira Popovici obtained her
authorization as a French and English translator at the courts in Cluj.
The authorization will be renewed in 1950 at the Tribunal of the
Romanian People’s Republic, Cluj section.
May 14, 1949 A handwritten note, signed by D. Popovici, kept in the
family archives, suggests the political pressures to which he was
67Tancred-Bănățeanu

(1922-1987) was an ethnographer, folklorist, pedagogue. Since
1946 he worked as assistant at the Museum of Ethnography of Transylvania, and
held the course of Folkloric Literature at the Faculty of Philology in Cluj.
68Ion Mușlea (1899-1966) was a folklorist. He proposes the establishment of a
Folklore Archive, realized in 1930 in Cluj, next to the Museum of the Romanian
language, under his own leadership. He founded the publication „Anuar al Arhivei de
folclor”.
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subjected, as a consequence of the installation of communist power and
the reform of education. It is a 4-line note containing the following:
As additional autobiographical information, all I have to note is that my
political ideas are reflected in my studies and that they are found in all
public libraries. D. Popovici, professor at the Faculty of Philology of Babeș
University in Cluj.

December In a signed and dated autobiography, in which the
stereotypical forms imposed by the new regime can be recognized, D.
Popovici states the following concerning his activity and political
sympathies:
I was not enrolled in any party. I had sympathies only for the democratic
movement, which can be seen in my writings. In addition, under the
regime of former King Carol II, I was one of the signatories of the
memorandum demanding the release of Professor Constantinescu-Iași,
detained for communist activity; in Iași I also participated in the teachers’
syndicate movement, and in 1944 I signed a memorandum by which a
group of academics and university professors asked former Marshal
Antonescu to leave the alliance with Germany. That memorandum was
signed only by four professors of the University of Cluj-Sibiu. In
connection with the preoccupations of my specialty, however, I was
interested in political programs, and when my health permitted, I
attended political meetings of various parties. The only ones who didn’t
attract me, not even as a neutral spectator, were the legionnaires. What
forbade me and keeps forbidding me any political activity was my poor
health: I had a very serious liver disease (cirrhosis), which prohibits any
physical exertion and emotions.

1951 – 1952 In the first semester, D. Popovici teaches a course on the
Enlightenment Aspect of Transylvanian Literature. The Enlightenment - a
literature with revolutionary social objectives, and in the second
semester, a course on The Works of I. Budai Deleanu and a seminar on
the Theater of V. Alecsandri.
1951 Publishes the article titledOn the occasion of a new edition of I.
Budai-Deleanu’s Țiganiada, in “Literary Almanac”, no. 3.
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October The State Publishing House for Literature and Art (Classics
and Critical Studies Section) in Bucharest informs D. Popovici of the
inclusion in the editorial plan of his critical edition proposal Ion BudaiDeleanu, Țiganiada. Texte, note glosar [ Țiganiada. Text, glossary notes].
The edition will never be realised.
1952 D. Popovici is appointed director of the Library of the Romanian
People's Republic Academy from Cluj. He also became a scientific
reviewer at the Cluj Institute of Literary History and Folklore of the
R.P.R. Academy. As director of the Library, on June 18, 1952, he
addressed a Memorandum to the Presidium of the R.P.R. Academy on
the resource crisis of the Branch Library – and proposals for remedying
the situation (including the modification of the Statute of Organization
of the Academy’s Libraries, by bringing to Cluj the book funds sheltered
during the refuge from Northern Transylvania, in inappropriate
conditions, by organizing his own book binding etc.). The Literary
History and Folklore Group of the R.P.R. Academy, Cluj branch, becomes
the Institute of Literary History and Folklore in Cluj, with 3 sections: 1.
Romanian literature and comparative literature (led by D. Popovici), 2.
Romanian literature from Transylvania, led by I. Breazu), 3. Hungarian
literature in Romania.
In the autumn of the same year, D. Popovici, director of the
Department of Romanian Literature (appointment confirmed on
October 1), prepared a Report on the activity of the department from
the beginning of the school year 1951/52 to March 1, 1952. The report
makes explicit concessions to the new regime. At the same time, he
reveals in detail the difficulties that the Department faced in the postwar period.
August 31 – September 2 D. Popovici goes to the leadership of the
R.P.R. Academy, in Bucharest, to discuss the problems of the Library of
the Cluj branch (he writes a report to the director of the branch, on his
return).
September 6, 9 D. Popovici writes two memoirs, concerning the
state of the Academy Library of the Cluj Branch and the mending of its
problems, addressed to the management of the Cluj Branch of the R.P.R.
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The autumn of 1952 is marked by D. Popovici’s numerous official
efforts to normalize the functioning of the Branch Library (by
identifying suitable spaces for a library and a research institute in the
city; bringing back to Cluj the funds scattered in inappropriate shelters
during the war and the military occupation; the integration of the
libraries of various historical high schools from Transylvania in the
funds of the Library of the Cluj branch etc.).
December 2 (?) D. Popovici had been invited to chair a meeting of
the Literary Circle (located in Cluj), dedicated to Nicolae Bălcescu’s
anniversary.
December 6 D. Popovici dies as a result of a chronic liver disease,
aggravated during the war. The family (wife, two small children and inlaws) remains in the apartment on Bisericii Ortodoxe street no. 1 from
Cluj, being restricted in the residential space, as a result of the new
policies applied by the popular regime.
1964 The study of D. Popovici, Eminescu, edited by Ioana Em. Petrescu,
appears in “Studia Universitatis Babeş-Bolyai. Philology Series”, fasc. 2,
year 1964.
1967 Excerpts from the translation of Dante’s Inferno are published in
“Tribuna”, no. 6 (1967).
1969 Poezia lui Eminescu [The poetry of Eminescu], an edition
composed and prefaced by Ioana Em. Petrescu (Bucharest, Tineretului
Publishing House) and Romantismul românesc. Partea 1: Prima
perioadă romantică: (1829–1840): scriitorii de la Dacia Literară
[Romanian Romanticism. Part 1: The first romantic period: (1829–
1840): writers from Dacia Literară], foreword by Tudor Vianu69,
preface by Dan Simonescu70, edition and notes by Ioana Em. Petrescu
(Bucharest, Tineretului Publishing House) appear.
69Tudor

Vianu (1898-1964) was a literary critic, art critic, poet, philosopher,
academic, aesthetician and translator. He is the founder of the school of stylistics of
the Faculty of Letters in Bucharest and the initiator of the department of universal
literature, of which he was head for a long time.
70Dan Simonescu (1902-1993) was a bibliographer and literary historian. His activity
is limited to the fields of history of culture, bibliography, bibliology and textology.
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1970 An excerpt from the comedy Regele din Propontide [The King of
Propontis] is published by Ioana Em. Petrescu in the magazine
“Tribuna”, year XIV, no. 5. Another fragment appears, in 1972, also in
“Tribuna”, year XVI, no. 48.
1972 The following volumes appear: Poezia lui Eminescu [The poetry of
Eminescu], edited by Ioana Em. Petrescu (Bucharest, Albatros
P u b l i s h i n g H o u s e ) a n d Romantismul românesc [Romanian
Romanticism], edition and notes by Ioana Em. Petrescu (Bucharest,
Albatros Publishing House).
1972 Ioana Em. Petrescu begins to publish the writings of D. Popovici,
in a series of authors, at Dacia Publishing House (Cluj-Napoca), with
v o l u m e I – Literatura română în epoca „Luminilor” [Romanian
Literature in the Age of Enlightenment]; followed by Romantismul
românesc [Romanian Romanticism] (volume II, 1974), Ideologia literară
a lui Ion Heliade Rădulescu [The literary ideology of Ion Heliade
Rădulescu] (volume III, 1978), „Santa cetate”. Între utopie și poezie
[“Santa cetate”. Between Utopia and Poetry] (volume IV, 1980), Poezia
lui Mihai Eminescu [The poetry of Mihai Eminescu] (volume V, 1988),
Eminescu în critica și istoria literară română [Eminescu in Romanian
literary criticism and history] (volume VI, 1989). The death of Ioana
Em. Petrescu (October 1, 1990) permanently suspends the editing
process.
1977 Excerpts from the translation of Dante’s Inferno are published in
“Echinox”, no. 11–12.
1978 Excerpts from the comedy Bucătarul de la Salamandra [The Chef
of Salamandra] appear in the magazine “Manuscriptum”, no. 4.
1996, June 8 The anniversary of D. Popovici takes place in Șerbănești
(with the support of the village hall, the Olt School Inspectorate etc.). On
this occasion the village school, with grades I - VIII, receives his name
and a bust of the professor is also revealed (author Nicolae Truță,
sculptor from Slatina).
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2002 The author’s son, Daniel Popovici, publishes an edition of D.
Popovici’s dramatic writings, Teatru [Dramatic Works], under his own
direction (Cluj-Napoca, Arpeggione Publishing House). The volume
includes the pieces Bucătarul de la Salamandra [The Chef of
Salamandra] and the Regele din Propontide [King of Propontis].
Excerpts from the play Regele din Propontide [King of Propontis] had
also been published by Ioana Em. Petrescu, in “Tribuna” (no. 5/1970
and 48/1972).

IOANA BOT & IONUCU POP • 39

References
Bot, I., & Turdachi, A. (2022). Dumitru Popovici. Presa Universitară
Clujeană.
Curticeanu, M. (2022). Un concurs universitar de altădată: D. Popovici.
In Bot, I., & Turdachi, A. (Eds.). Dumitru Popovici, 151-168. Presa
Universitară Clujeană.
Petrescu, I. Em. (2001). D. Popovici. In Papahagi, M., Sasu, A., & Zaciu, M.
(Coord.). Dicționarul scriitorilor români – vol. 3: M-Q, 850 – 853.
Albatros.
Ivașcu, A. (2020, April 5). Dumitru Popovici. Enciclopedia comunei
Șerbănești.
https://sites.google.com/site/enciclopediacomuneiserbanesti/du
mitru-popovici.

Research competence among academics at a private
higher education institution in South Africa
Eugene Lee Davids

Varsity College, Independent Institute of Education, Cape Town, South Africa,
email address: edavids@varsitycollege.co.za

Abstract: The divide between private and public higher education in South
Africa has shed light on the unknown contributions of private higher
education institutions to national research production. Many private higher
education institutions are changing toward becoming research-intensive to
meet the demands and contributions toward knowledge generation and
dissemination. The shift toward becoming research-intensive means the role
of academic staff is rapidly evolving. The current study aimed to determine
how academic staff at a private higher education institution in South Africa
identified their competence as researchers, particularly due to the changing
landscape from a teaching and learning-intensive to a research-intensive
institution. Using a survey design, the study included 124 academic staff at a
private higher education institution. The results suggest that most academic
staff identified their research competence as being emerging researchers
(71.77%). Furthermore, when examining the factors academic staff provide as
reasons for their research competence, being motivated by students and
classroom-based activities, yearning to belong and being part of a research
culture as well as research competency booster emerged as relevant factors.
The results provide an initial opportunity for reflection and outlines
recommendations for practice that could assist private and public higher
education institutions in the change toward a research-intensive institution.
Keywords: Academia, higher education, private higher education, research,
research competence.
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Introduction
The South African Higher Education landscape is faced with
many challenges. One of these challenges has been the low research
output among academics (Council of Higher Education, 2016, 9). The
higher education landscape in South Africa sees a scarcity of research
examining private higher education. Tankou epse Nukunah,
Bezuidenhout and Furtak (2019) have alluded to the critical need for
research examining the contributions of private higher education in
South Africa. Addressing the research gap which exists between private
and public higher education both in South Africa and abroad would
provide valuable lessons which would promote the harmonious goal of
higher education i.e., to develop skills, foster knowledge and critical
thinking as well as advance lives.
The demand for higher education has increased globally. More
and more students leaving the schooling system are seeking
opportunities by pursuing higher education. The increase in the
number of students entering higher education places a strain on many
public higher education institutions. Globally, this has seen an increase
in the provision of private higher education. The introduction of private
higher education provides the opportunity for increased competition
within the education sector and leads to an increase in programme
quality, which provides students with higher education that is timeous
to the global market and workforce demands. However, the increase in
the demand and availability of private higher education has also
brought about concerns around the quality of education, government
and regulatory body concerns, equity in the access to education in lowincome settings as well as funding in higher education – particularly for
research and research output (Teixeira et al., 2017).
The divide between private and public higher education in South
Africa brought into spotlight the research contributions and
productions of private higher education institutions when the Council
on Higher Education (CHE, 2009: 48) outlined that ‘private higher
education institutions contribute little to the national research
production’. In 2009, it was estimated that only two private higher
education institutions in South Africa were paving the way for
knowledge generation, research production and dissemination
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(Deacon, van Vuuren & Augustyn, 2014). Research, research culture
and research production in private higher education is considered a
sector which is not fully understood – which could emerge as a dark
horse to the production of research and knowledge dissemination in
the country. Deacon and colleagues (2014) highlight that little is known
about research in private higher education in South Africa.
Understanding the landscape of research in private higher education
could provide outcomes for South Africa as a country but also for the
broader higher education sector.
Through an examination of research in the South African higher
education landscape, it is evident that there is mounting pressure for
engagement in research activity and generation to act as a vehicle
toward knowledge generation and dissemination (Rath, 2009; Hay,
2000; Coetzee, 2019). The drive toward knowledge generation and
dissemination would bring about locally relevant, timeous, and
innovative perspectives toward evidence-informed decision-making.
For many teaching-led institutions in South Africa, little focus has been
on being a research-intensive institution. The need for evidenceinformed decision-making, as well as knowledge generation and
dissemination, has meant that many higher education institutions are in
the process of changing gears. The change is focused on moving from a
teaching and learning intensive institution toward a research-intensive
one. These developments and changes are more evident in private
higher education institutions, where little is known about research,
research culture and dissemination. Understanding research
development is largely neglected in both private and public higher
education institutions alike (Akerlind, 2008). The changing of gears in
private higher education, specifically, means that staff roles are rapidly
evolving where considerations for capacity, skill, resources, and
accountability are evident. De Jager et al. (2017) and Coetzee (2019)
have alluded to the many challenges associated with the developmental
change. However, central to the change are academic staff and their
role. The current study attempts to provide an initial perspective to
understand the change seen in private higher education institutions
and the dearth which exists in studies examining research
development. The aim of the study was to determine how academic
staff at a private higher education institution in South Africa identify
their competence as researchers, particularly due to the changing
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landscape from a teaching and learning-intensive to a researchintensive institution. The study, furthermore, reflects on the factors
academic staff provide as the reasons for their research competence.
Since research is synonymous with the higher education landscape, and
private higher education in South Africa remains an unknown
counterpart, competitor and contributor to knowledge generation and
dissemination, the current study becomes a pilot to spark critical
discussion and reflection.

Methodology
Design
The study employed an online survey design to determine how
academic staff at a private higher education institution in South Africa
would identify their competence as researchers using descriptive
statistics and the factors academic staff provided as the reasons for
their research competence.
Recruitment and participants
Participants were academic staff from a private higher education
institution in South Africa. All academic staff were sent an electronic
invitation to the online survey, informing them about the nature of the
study and the type of questions that would be asked. The electronic
invitation contained a link that directed participants to a secure online
platform where the data were collected.
The final sample included 124 participants, representing 72.94%
of the total sample of 170 academic staff at the private higher education
institution. The sample of 124 participants were made up of academic
staff who largely worked within the higher education sector for more
than 5 years (59.70%), with the least amount of experience being less
than 1 year (1.49%; see Figure 1).
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Figure 1. Participant experience working in higher education

Data generation
When participants agreed to participating freely and voluntarily,
they were presented with the online survey. The online survey
consisted of three sections, namely (i) a brief demographic section
(asking about province and years of experience working in higher
education), (ii) research competency section (where participants had to
select one of the identifying categories from the research competency
section that best described them), and (iii) a reflective question section
(asking participants about the factors that shaped their research
competence). The data generation method employed in the current
study was adapted from a previously published study by Davids et al
(2019).
Data analysis
The secure, online survey was used to collect the data. Using
Microsoft Excel, the quantitative data were analysed for descriptive
statistics (namely, frequencies and percentages). The qualitative data
were analysed using manual coding informed by the steps of thematic
analysis as outlined by Braun and Clarke (2006).
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Ethical considerations
The study received ethical approval from the Independent
Institute of Education’s Research and Postgraduate Studies Ethics
Committee (Reference R.15529). To ensure that the ethical principles
and standards were upheld, in the study, the following ethical
considerations were employed: Participation was voluntary while
electronic, written, informed consent was provided before partaking in
the study. Anonymity and confidentiality were ensured throughout, by
not collecting any identifiable data as well as disabling cookies and IP
(Internet Protocol) address collectors so that participants could not be
tracked while the data was being collected online. Furthermore, the
ethical principles of autonomy, beneficence, justice, and nonmaleficence were maintained throughout the study.

Results
Participants were asked to identify their research competence
using five pre-defined categories (see Table 1 for category definitions).
The results suggest that participants selected advanced beginner
researcher (35.48%; n= 44) as the most prevalent research competency
category, followed by novice researcher (29.03%; n= 36), while the
least prevalent research categories were non-researcher (7.26%; n= 9)
and expert researcher (7.26%; n= 9; see Figure 2).
Table 1. Research competence categories

Research competence
category
Expert researcher

Definition
Engaged in research, published and wanting to
advance their research trajectory.

Intermediate or
Engaged in a research project but need to
Competent Researcher nurture and develop skills.
Advanced Beginner
Researcher

Some research experience, and wanting to
collaborate and learn more.

Novice Researcher

No research experience, but excited to learn.
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Research competence
category
Non-Researcher

Definition
No interest in research, but pioneering and
making a difference in the teaching and
learning space.

Figure 2. Participant research competence categories

When examining the descriptive statistics, the results suggest
that a large proportion of the academic staff at the private higher
education institution fell into one of the categories which represents
emerging researchers (71.77%; namely, constituting advanced
beginner researcher = 35.48%; novice researcher = 29.03%; and nonresearcher =7.26%). Since little is known about research development
and dissemination among private higher education institutions in South
Africa, the study aimed to understand the factors which shaped the
reasons for academic staff’s research competence. These factors, which
were deemed the reasons for academic staff’s identified research
competence, were themed to provide a rich description and
understanding of the factors academic staff provided as the reasons for
their research competence among the emerging researchers at the
private higher education institution in South Africa.
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Theme 1: Motivated by students and classroom-based activities:
Focussing on teaching and learning
When engaging with participants who identified as being a nonresearcher it was found that these participants placed more of their
time and energy into teaching and learning which is common in many
private higher education institutions in South Africa; the theme which
emerged was motivated by students and classroom-based activities.
The theme of being motivated by students and classroom-based
activities among the academic staff who identified as being nonresearchers provided a deeper understanding when three of the
participants expressed the following:
“I love learning through teaching and learning, I believe always in the
practical aspects of life.” (Participant A, 3-5 years’ experience in higher
education)
“Was a toss-up between non-researcher and novice research, I have
done research before as part of my MBA so would be wrong to say "no
research experience" that said I did my MBA more than 10 years ago. I
do see myself as a teaching and learning hero and honestly believe I
add value to my students and my [research methods course name]
backs that. After all of this I'm not opposed to learning and venturing
out into the research realm.” (Participant B, 5+ years’ experience in
higher education)
“A lot of time spent on development of assessment and review of
assessments” (Participant C, 5+ years’ experience in higher education)

Theme 2: Yearning to belong and being part of a research culture: Novice
and Advanced beginner researchers
When trying to understand the factors which led to academic
staff identifying as being novice or advanced beginner researchers it
became clear that the factors that informed their research competence
were hampered as a result of research output and development as well
as motivation and yearning to belong in a research setting and culture.
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The rich descriptions were themed together as yearning to belong and
being part of a research culture.
The following were cited as factors that have hampered academic
staff members’ research development through the changing of gears
process:
“I have never been engaged in research due to time constraints and
workload.” (Participant F, 5+ years’ experience in higher education)
“I did my masters three years ago and I am feeling a bit rusty”
(Participant J, 3-5 years’ experience in higher education)

However, even though the academic staff identified themselves as
being novice or advanced beginner, they were excited about the
research journey and collaborating with other academics to nurture
and develop their skills. These feelings were expressed by the following
participants which were central to belonging and embracing a research
culture:
“I do not have research experience but I am willing to learn and
produce research in the future” (Participant E, >1 year experience in
higher education)
“[I] never conducted research before except for my qualification.
However, I would like to collaborate.” (Participant D, 3-5 years’
experience in higher education)
“Completed a short dissertation at honours level - using secondary
data. Currently registered for a M.A. in Psychology full research
dissertation. Therefore, I have a lot to learn.” (Participant G, 3-5 years’
experience in higher education)
“I have a bit of experience with research. However, I do not have
published work. There is great room for improvement and
development.” (Participant H, 5+ years’ experience in higher
education)
“I am currently completing my masters degree and surely learning
new aspects of research each day but more than willing to engage
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more with academics to learn much more” (Participant K, 3-5 years’
experience in higher education)
“[I] plan on producing an article. I would like to collaborate more with
fellow researchers” (Participant M, 3-5 years’ experience in higher
education)

Theme 3: Research competency booster
Among most of the emerging researchers, it became clear that in
the private higher education institution they felt the need to have their
confidence boosted or rather that their research competency needed to
be boosted when it came to research skills and their application. The
following reflections by participants have displayed the need for
research competency to be improved:
“I do have a masters degree, I've written an article before but because I
don't do research on a regular basis I am not absolutely confident in
it.” (Participant I, 3-5 years’ experience in higher education)
“Have complete my Masters but this was in 2012. I have not engaged
in much research since then, so feel "out-of-date".” (Participant J, 5+
years’ experience in higher education)
“With more opportunities to do research, I will be an expert”
(Participant L, 3-5 years’ experience in higher education)

Discussion
Deacon, van Vuuren and Augustyn (2014) examined research
among private higher education institutions both in South Africa and
internationally. They found that less research emanates from private
higher education institutions, than what is seen among public
institutions. The divide between the number of research output could
reflect the research culture as well as competencies of academic staff in
private higher education institutions. The results in the current study
suggest that a large proportion of academic staff at the private higher
education institution identified their research competency at the level
of emerging researcher. Given that many emerging researchers
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highlight research capacity building as a need (de Luca, Tuchin, &
Bonello, 2015), understanding the factors which act as the motivational
drivers and challenges for the development and retention of emerging
researchers becomes more evident (de Luca, Tuchin, & Bonello, 2015).
The themes which emerged in the study provide an understanding of
the motivational factors and challenges that emerging researchers at a
private higher education institution in South Africa experience.
On the African continent, the increase in private higher education
has seen many challenges. These challenges include the absence of
research production and dissemination (Jegede, 2012). Research
production and dissemination is an activity synonymous with higher
education (Jegede, 2012; Subotzky, 2003). Therefore, it is not surprising
that a considerable part of the academic staff at the private higher
education institution in the current study identified their research
competency as fitting into the broad category of being an emerging
researcher. Research in private higher education, particularly in South
Africa and the African continent is a relatively new strategic focus area.
With that being said, it is not to say that research has not been, and is
not being conducted at private higher education institutions. In South
Africa, only a third of all private higher education institutions were
engaged in research production and dissemination (Deacon, van
Vuuren & Augustyn, 2014). The volume and intensity of research
production and dissemination is hampered by insufficient research
funding and subsidies, limited to no postgraduate courses to generate
research outputs, as well as academic staff having limited engagement
with research (Davids & Waghid, 2019; Stander & Herman, 2017).
The limitations which are seen in private higher education when it
comes to research is further perpetuated by the research capacity of
academic staff, largely categorised as emerging researchers (either
novice or advance beginner researchers), who still need support to
nurture and develop their own research skills. The research
competencies of academic staff at private higher education institutions
as being emerging researchers means that there is little capacity or
leadership for the management and promotion of research production
and dissemination (Stander & Herman, 2017). What this means is that
fostering a research culture for emerging researchers is essential in
order to develop the next generation of researchers who could act as
mentors for newer researchers or academics entering private higher
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education. Through the promotion of the initial academic staff to move
from emerging researchers to competent or advanced researchers
would create the academic leaders who would pioneer research
development and dissemination within private higher education
institutions. Evidence of this is seen in the emerging themes in the
current study, where academic staff have outlined their motivation
toward becoming more competent to catapult their research trajectory
as one participant stated: “[w]ith more opportunities to do research, I
will be an expert.” This suggests the willingness of academic staff who
consider themselves as emerging researchers who would like to
nurture and develop their skills to become more competent in their
research capabilities. The eagerness can be seen when participants
have eloquently outlined that they are “willing to learn and produce
research in the future” and “…willing to engage more with academics to
learn much more,” which speaks to academic staff’s willingness to
changing the gears.
The change, particularly among private higher education
institutions requires a systemic mechanism that would see the
emerging academics and researchers nurture and develop their skills to
respond to competing demands of the higher education system and the
scientific community through the development of research, research
culture and knowledge dissemination which is timeous. The public
higher education sector saw the development and implementation of
the New Generation of Academics Programme (nGAP) as a vehicle to
drive and support early-career academics in the Staffing South African’s
University Framework of the Department of Higher Education and
Training (Hlengwa, 2019). Many new academic or emerging
researchers experience similar challenges, as outlined within the
themes of the current study. The challenges or needs of emerging
researchers include: balancing “time constraints and workload”;
“willing[ness] to engage more with academics to learn”; “to collaborate
more with fellow researchers”; “not engaged in much research … so feel
"out-of-date". These challenges are similar for emerging academics who
are entering public higher education institutions and are further
supported through government funding initiatives and grants, such as
the nGAP programme. The shift that often is required, in addition to
skill development, is from teaching and learning-intensive institution
toward a research-intensive one. A wealth of programmes exist and
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have been examined within the literature focusing on supporting the
transition of emerging academics and researchers within public higher
education institutions (Teferra, 2016; Reddy et al., 2016; Hlengwa,
2019), yet a scarcity exists for private higher education institutions who
face unique challenges in the promotion of research development and
dissemination.
The nGAP programme, which exists within public higher education
institutions, sees the first four years of the programme developing a
culture of research within the academic staff member’s department.
The first three years of the programme see 80% of the time dedicated
toward research, while the fourth year has a 50%-time dedication
toward research. Academic staff found the dedicated research time as
being important in developing a culture of research and developing
research skills as outlined in Hlengwa’s (2019) study. The dedicated
focus toward research might be able to help academic staff within the
private higher education space to accelerate and promote research,
research culture and dissemination. The dedicated focus could be one
way in which the ‘changing of gears’ and the shift toward becoming
research-intensive and the promotion of research competence among
academic staff might help within private higher education institutions.
However, even though this promotion toward research is a way of
addressing the ‘unknown’ as alluded to by the CHE, it should not be
forgotten that part of an academic career is finding the balance between
teaching and learning, community engagement and research. The
question which remains, however, is the following: How are private
higher education institutions in South Africa, as well as rural
universities who are dealing with similar challenges related to the shift
from a teaching and learning institution to one that is researchintensive, able to make the change of gears? It could be recommended
that the changing of gears from a teaching and learning institution to a
research-intensive institution as well as nurturing research competence
could be achieved using a milieu of programmes and interventions
using an adapted ecological model as initially outlined by Davids et al.
(2019; see Figure 3).
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Figure 3. Adapted ecological model to develop emerging researchers in
private higher education institutions

The adapted ecological model outlines potential programme or
intervention foci for various levels within private higher education
institutions that would assist in attending to the needs of emerging
researchers which promotes their development. The first level in the
ecological model focuses on the intrapersonal level, which is concerned
with providing initial support for academic staff within the private
higher education institution who currently are involved in driving
research development and dissemination within the institution. It is at
this level where the support shown could be through establishing the
needs of academics who are already driving the research agenda and to
address their individual needs as pioneers of research. The second level
in the ecological model focuses on the interpersonal level, it is here
where academic staff at the private higher education institution
examine their current roles and responsibilities and establish where
research could be added as a component to enhance their daily
operations which are aligned with the research agenda and priorities of
the institution. The intervention at this level sees personal ownership
taken by the academic staff to incorporate research into their practice.
One example which has been seen in a private higher education
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institution was the provision of 10% of work time set out to nurture
and develop academic staff’s research skills and outputs as the initial
step toward driving research and research competence in the private
higher education institution. The third level in the model focuses on the
institutional or organisational level, it is at this level that private higher
education institutions could learn from and adapt a model very similar
to the nGAP programme. The adapted programme should address the
needs of academic staff and/or those who identify as emerging
researchers, and by doing so, the programme could act as a vehicle to
address their needs and promote research development and
dissemination. In the current study, the findings suggest that the needs
of the emerging researchers within the private higher education
institution that needed to be addressed were:
•
•
•
•
•

•

•

Dedicating time for research;
Balancing teaching and learning responsibilities together with
research dissemination;
More opportunities to learn, develop and advance research
skillset;
Providing opportunities to academic staff to work
collaboratively on research projects;
Ensuring mentoring programmes and support initiatives which
are targeted at all researchers at various levels of their
trajectory to aid their development toward becoming more
competent and confident researchers;
Promoting opportunities to do and engage in research in all
areas of the operations of the private higher education
institution;
Making coaching opportunities available to help with the
confidence and skill development of all researchers regardless of
their level of competency.

The fourth level of the adapted model outlines the community
context. The community context, which is referred to here, could be the
individual academic departments, faculties, or the overall private
higher education institutional environment. After the needs have been
established at the third level of the model, it is here where attention is
given to the needs of the academic staff to drive their research, research
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culture and dissemination. Driving research development and
dissemination becomes possible at this level of the model when the
needs outlined in the third level are being addressed on a micro level
within the institution. Here tailor-made interventions to tend to the
needs of the department, faculty or the institution overall are provided.
Starting from the needs of academic staff as identified in the current
study, the following programmes or interventions could be provided at
the micro-level in the community context (see Table 2):
Table 2. Community context programmes/interventions in private higher
education institutions to drive research, research culture and dissemination

Identified need

Potential
programme/intervention
•

Dedicating time to research

•
•

•

Balancing teaching and learning
responsibilities together with
research dissemination

More opportunities to learn,
develop and advance research
skillset

•

•

Department, faculty or
institution writing retreats.
Dedicate research / writing
days for academic staff.
Research leave to make
provision for dedicated,
uninterrupted research time.
Buy-out teaching and learning
time, so that more time is freed
up for reserach-related
activities.
Reduce the teaching and
learning load of emerging
researchers who want to drive
research, research culture and
dissemination.
Have institution-wide research
training initiatives that target
both beginner, advanced
beginner and novice
researchers to develop their
research skill set.
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Identified need

Providing opportunities to
academic staff to work
collaboratively on research
projects

Potential
programme/intervention
•

Establish an academic journal
club that promotes critical
thinking, intellectual
discussion and debate as well
as fostering a culture of
research.

•

Develop research groups
among emerging researchers,
so that they learn to work as
part of a team but also where
collaborative learning and
support happens.
Thematically developed
research groups for emerging
academics to work together on
a similar topic or research
focus.

•

Ensuring mentoring programmes
and support initiatives which is
tageted to all researchers at
various levels of their trajectory
to aid their development toward
becoming come competent and
confident researchers.

•

Promoting mentoring
initiatives where more senior
researchers within the
institution mentor and support
the research trajectory and
development of more novice
researchers within the
institution.

Promoting opportunities to do
and engage in research in all
areas of the operations of the
private higher education
institution.

•

Get staff to develop research
ideas based on the work they
are currently engaged in. Using
the tasks that academic staff
are engaged in would support
and promote evidence-based
decision-making. Academic
staff could make use of
research projects to better
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Identified need

Potential
programme/intervention
understand their daily
operations and use the findings
to promote and inform
improvements which are
backed by evidence.
•

Making coaching opportunities
available to help with the
confidence and skill development
of all researchers regardless of
their level of competency.

Providing peer supportive,
non-threatening environments
where emerging researchers
and academic staff can share
their experiences related to
developing research, building a
research culture and working
on research dissemination with
a senior researcher who takes
on the role of coach and helps
with the development of skills,
promoting competency but
also affording a community of
practice within the institution.

The fifth level of the adapted model examines policies and
macro-environmental changes. The fifth level takes into consideration
the information gathered on both the third level of the model, where
the needs of researchers are established within the organisation and
where micro level programmes or interventions are implemented on a
macro level within the departments or faculties. It is at this level that
the needs and overarching agenda as well as the priorities of the
organisation are taken into consideration. It is at this level that the
change to promote and drive research development and dissemination
within private higher education institutions are put into place through
the development and implementation of policy changes and
recommendations. Private higher education institutions can at this
stage learn valuable lessons from change management when looking to
drive the changing gears of research in private higher education
institutions. One model, which could inform the changing of gears to
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develop research, research culture, and dissemination among private
higher education institutions using the institutions in the current study
as an example and the findings of the present study, would be Kotter’s
(1996) model of change. Kotter’s model provides 8 steps that are
important for organisational change. One way in which private higher
education institutions could bring about the changing of gears is
through policy and environmental change.
The 8 steps are outlined below (Cameron & Green, 2009; Kotter,
1996) with some examples of what could take place at each of these
steps toward changing the gears among private higher education in the
promotion of research, research culture and dissemination:
The first step is focused on determining the sense of urgency for
which the change toward becoming research-intensive and promoting
research competence is needed. Thus, one of the key tasks that should
happen during the change from a teaching and learning only institution
to one that also prioritises research should be to help academic staff
understand and see the need for the shift. The reason for the shift can
be multidimensional with one such dimension being the contribution
toward the national research production of private higher education
institutions. After a sense of urgency for the change has been
established, the next step aims to establish a guiding coalition group
that will drive and influence change (Cameron & Green, 2009). It is in
this step that a group is recruited to assist with influencing and leading
the change that is needed. In the example of the private higher
education institution, this step could involve the recruitment of senior
researchers to drive academic staff’s research skill development and
changing the perspectives of the staff to understand the value and
importance of research, research culture and dissemination within the
higher education setting. The third step in the change management
model that would apply to driving research, research culture and
dissemination in private higher education institutions would be to
clearly outline the vision of the changing of gears toward a researchintensive institution as well as the strategy that will be put in place to
assist in the drive and transition (Kotter, 1996). Helping academic and
support staff to become aware of both the vision and strategy would
ensure that all staff are aware of where the institution is going with the
change and what the change would look like in detailed steps. The step
which follows is focused on ensuring that the entire organisation
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understands and knows the change in the vision and strategy. The step
thereafter is about promoting members within the organisation to act
on the vision. A possible implementation strategy for the private higher
education institution could be to round up a group of enthusiastic
academic staff who would assist in changing the research efforts related
to the change as well as to explore how to achieve the overall goal of the
transition with the enthusiastic academics. The sixth stage in the model
makes provision for a platform and vehicle to celebrate the short-term
wins that the institution makes toward achieving the changing of gears
(Cameron & Green, 2009). It is here where recognition is given to the
small wins and an evaluation of how far the staff within the institution
have come since the initial step is undertaken. The next step in the
model is focused on creating the momentum for change by adding on to
programmes and implementation plans which were successful and
continue to develop and celebrate the change. The eighth and final stage
of the model is about assisting in linking the organisation before, during
and after the successful change to see why the change was worthwhile
(Appelbaum, Habashy, Malo & Shafiq, 2012).

Limitations
Even though the current study provides initial reflections for
private higher education in the change toward becoming researchintensive and the promotion of research competence among academics,
a few limitations exist. One of the limitations in the current study can be
attributed to the study sample that only includes one private higher
education institution. The study provides an initial exploration of the
landscape of the change from teaching and learning to researchintensive private higher education institutions as well as developing
researcher competence. Furthermore, the research competencies that
academic staff used to identify their competence were pre-defined, and
a qualitative examination of research competence might be valuable for
future research.

Conclusions
The study makes an initial theoretical and practical contribution.
The theoretical contribution relates to current debates and sheds light
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on the ‘unknown’ research activities and contributions of private higher
education institutions. Furthermore, the practical contributions aim to
provide programmes or interventions that may assist predominantly
teaching and learning private higher education institutions toward the
change of becoming research-intensive that would address academic
staff’s research competence, retention, skill development, and progress
within the institutions to promote research development and
dissemination which would add to the overall evidence-based decisionmaking and research production for a knowledge-based economy.
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Introduction
A report developed by Industry Canada titled “The State of
Entrepreneurship in Canada” mentioned in 2010:
Entrepreneurs have made fundamental impacts throughout the history of
Canada, and today more and more Canadians from all walks of life are
becoming, or thinking of becoming, entrepreneurs. Canadian
entrepreneurs are celebrated in their communities and in the media, and,
in an age where people are cynical about many public figures, they are
becoming our new role models. (Fischer & Reuber, 2010, n.p.)

In 2014, the Canadian Chamber of Commerce reiterated:
“Entrepreneurs are fundamental to economic growth and prosperity in
Canada.” (Canadian Chamber of Commerce, 2014). Researchers also
pointed out the phenomenon of entrepreneurship among the immigrant
population in Canada through various studies (Hiebert, 2002; Kwak &
Hiebert, 2010; Golob & Giles, 2017; Rahman, 2018). In view of the
growing importance of entrepreneurship, it is crucial to study the
evolving nature and development of entrepreneurship education in the
country.
To start with, we will remind ourselves the definition of
Entrepreneurship followed by the Organization for Economic
Cooperation and Development (OECD), adopted in the Industry Canada
report. Ahmad & Hoffman (2008, p. 4) articulated this definition in the
following way:
The definition considers three components: Entrepreneurs,
Entrepreneurial Activity and Entrepreneurship:
•
Entrepreneurs are those persons (business owners) who seek
to generate value, through the creation of expansion of
economic activity, by identifying and exploiting new products,
processes or markets.
•
Entrepreneurial activity is the enterprising human action in
pursuit of the generation of value, through the creation or
expansion of economic activity, by identifying and exploiting
new products, processes or markets.
•
Entrepreneurship is the phenomenon associated with
entrepreneurial activity.
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In an important study to critically evaluate the scenario of
entrepreneurship education and training in Canada, Ibrahim & Soufani
(2002) listed the following entities as playing significant roles in
training Canadian entrepreneurs: universities and colleges; small
business centres affiliated to universities; the Business Development
Bank of Canada; major Canadian banks; the Institute of Canadian
Bankers; the Canadian Federation of Independent Businesses; youth
employment services; provincial small business centres; YMCA
programs. The findings of the study by Masakure (2014) in this regard
are important as they established the positive impact of university
education on entrepreneurship, vis-à-vis some/no education that
effectively reduced self-employment propensity. Sadek & Loutfy (2013)
also found the effectiveness of a structured program in teaching
entrepreneurship skills, within the academic framework. Based on a
content analysis of 66 entrepreneurship education programs, Milan &
Gurrisi (2017) found that it was framed as providing students with a
collaborative learning experience, useful hands-on skills with realworld applications and an entrepreneurial mindset.
Qualitatively, there is evidence of important similarities and
differences between entrepreneurship education programs offered in
Canada and the US with regards to course content, pedagogical
approaches and the learning materials used, sources of funding, and
measures of the impact of entrepreneurship education (Ramani et al,
2018; Blok et al, 2014).

Objective
We conducted this research work with a rather straightforward
intent. Acknowledging the importance of entrepreneurship education in
the current and future scenario, our aim was to form a basic idea about
the research landscape on the subject. Using bibliometric analysis, we
wanted to probe mainly the following issues: What are the distinctive
and core areas that research on the subject from Canada focus on? What
are the main propositions (or findings) of researchers within each of
the core areas? Can we bring together the areas of research to develop
an overall scenario or proposition?
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Methodology
We adopted qualitative research method and co-occurrence of
key words. Words are counted for their presence in the documents
using binary counting method - each word appearing with one another.
The co-occurrence of words is run iteratively until the words with
proximity (word pairs appearing together) are grouped into a cluster.
Using VOSViewer 1.6.10 (created by Leiden University Center for
Science and Technology), an open-source data analysis and
visualization tool, we organized these constructs into various clusters
which are color-coded. 51 peer-reviewed articles from EBSCO Host
were considered. The key words used to extract the articles were
'Entrepreneurship' and 'higher education'. Only peer- reviewed articles
published by Canadian researchers were considered. Only articles
published in English were included in the analysis. Each of the most
frequently occurring words in the corpus had to co-occur with another
key word at least 4 times to be included in the analysis. This then
allowed us to identify possible recurring themes based on the cooccurrence of key words across the corpus of 51 articles. Co-occurrence
of key words extracted from these papers was used to identify the
major themes. We represent the inter-connections between the
constructs as a social graph.
This social graph is mapped based on distance. The key words
extracted from the corpus are indicated as nodes. The distance between
the nodes indicates the strength between them; the closer the nodes,
the greater the affinity among them. The purpose of these maps is to
present a distinct set of clusters (of nodes or key words) that lead to
meaningful interpretation. This is achieved through the lowdimensional visualization, in which the nodes (key words) are located
in such a way that the distance between any pair of nodes (key words)
accurately reflects the similarity between them. Selecting a higher
threshold for the co-occurrence of key words revealed nodes (key
words) in the social graph that are disconnected. Only those key words
with the highest link strength are captured in the social graph. This
then occludes the other underlying research themes that may be
present in the corpus. For example, for a co-occurrence threshold set at
5 (that is each node or key word co-occurs with another key word at
least 5 times across the corpus), clusters with 1 or 2 key words were

68 • Journal of Research in Higher Education • Vol. VI, No. 1, 2022

extracted that were not meaningful. On the other hand, selecting a
lower threshold for the co-occurrence (of key words) lead to two
problems – redundancy of similar terms across different clusters, and
generic key words that did not contribute to the thematic interpretation
of the cluster. For example, in considering a co-occurrence threshold of
2 (each key word or a node co-occurs with another key word at least
twice), terms such as ‘skill’ and ‘skills’, ‘women entrepreneurs’, and
‘women entrepreneurship’ appeared in more than one cluster. Key
words such as ‘practices’, ‘development’, ‘business’, and ‘alternes’ were
extracted that did not contribute to the interpretation of the cluster.
Therefore, after an iterative process, an optimal co-occurrence
threshold of 4 was considered for analysis (for a more detailed
explanation of the algorithm, please refer to van Eck & Waltman, 2006).

Findings
The results of the bibliometric analysis reveal 28 most
commonly occurring key words organized into 5 clusters. Each of these
clusters are colour coded, representing specific themes. We named each
cluster based on the inherent theme contained in the key words. The
five clusters with the associated key words are as follows:
•

•

•

•

Cluster 1. Integration with business. The key words in this
cluster are: business education, case studies, college students,
college teachers, education work relationship, foreign
countries, innovation, student attitudes, teaching methods.
Cluster 2. Adopting a global approach. The key words in
this cluster are: access to education, business, community
colleges, competition, economic impact, educational needs,
global approach, organization culture.
Cluster 3. Academic research on entrepreneurship. The
key words in this cluster are: education, entrepreneurship,
entrepreneurship education, higher education, research,
universities and colleges.
Cluster 4. Robust education policy. The key words in this
c l uster a r e: education policy, governance, intellectual
property, technology transfer, universities.
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•

Cluster 5. Educational innovation. The key words in this
cluster are: educational change, educational innovation,
sustainability.

These five clusters are summarised in the social graph below.

Figure 1. Social graph – Entrepreneurship in Higher Education: Research themes
from Canada

We offer a brief outline for each of the five clusters in the next
section.

Discussion
Integration with business
Policy makers widely believe that entrepreneurship can be
reached through formal education. There are studies available that
support this argument where entrepreneurship education develops
skills, and self-employment intentions among students (Masakure,
2015). In the larger context of globalisation, higher education
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institutions are called upon to develop workforce that is able to succeed
in a dynamic business environment (Menna, Catalfamo & Girolamo,
2016). Higher education institutions engaged in delivering business
education (especially) play an important role in advancing this purpose.
For example, Ferrier (2013) points out that students studying
entrepreneurship should be exposed to the business side of the
organisations. Gonzales, Erogul & Barragan (2016) posit that
entrepreneurship education in Canada is founded on ethics, the need to
satisfy stakeholders in a global environment, and concerns such as
corporate social responsibility (CSR) are central to global organisations.
Furthermore, by designing education policies directed at understanding
small and medium enterprises (SMEs) and innovative pedagogy, these
institutions advance the entrepreneurial spirit among the learners
(Menna, Catalfamo & Girolamo, 2016). The teaching methods align wih
this policy, where the instruction is complimented by hands-on and
collaborative learning experience directed at nurturing the
entrepreneurial mindset among the learners (Pizzaro & Gurrisi, 2017).
An example of such innovative learning experience is practiced by a
community college in Manitoba. For its apprenticeship trades
education, the college adopted a blended learning approach. Parts of the
course are taught online, and 8-10 weeks are dedicated for face-to-face
instruction. This program is particularly successful in reaching out to
learners in the remote parts of the province (Vogt, 2014).
Adopting a global approach
An important element of delivering successful programs in
entrepreneurship is to understand how the higher education
institutions such as colleges and universities respond to globalisation.
Specifically, how do these institutes align their organisation culture to
maintain a global approach in imparting entrepreneurial education
(Burnett & Huisman, 2010). In part, the institution’s culture is shaped
by its leaders. The leaders excel in their ability to convince stakeholders
about the importance of (entrepreneurship) education, emphasise a
motto of lifelong learning, and forge collaborative partnerships globally
(Miller & Plessis, 2014). Other factors, such as reduced government
funding, and massification (rapid increases in student enrolment) also
influenced the organization culture. Higher education institutions, in
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their quest to survive the competition, adopted a differentiation
strategy to attract and retain students (Mount & Belanger, 2004). The
other facet of the institute’s organisation culture is its assuming of
entrepreneurial qualities. Especially in Canada, with reduced funding
from the government, universities are creating new opportunities to
raise funds, and conduct research that attracts funding (Quirke &
Davies, 2002). A consequence of this economic impact is the increase in
tuition fee. Students are compelled to rely on expensive loans and debt
financing. Research also suggests that students from affluent
backgrounds tend to be more successful than those from other socioeconomic backgrounds. This then throws access to education for all
students into conundrum (Quirke & Davies, 2002).
Academic research on entrepreneurship
Research and teaching are complementary activities in a modern
university. It is no different for entrepreneurship programs in
universities and colleges. Especially in Canada, community and
university research partnerships are funded by Social Sciences and
Humanities Research Council. Such partnerships have addressed
community problems while imparting skills to students through
collaborative learning (Tremblay & Hall, 2014). This model of
entrepreneurial universities also finds some criticism. For example,
Armbruster (2008) posits that funding commoditizes education –
universities and colleges forsake their autonomy when conducting
government or industry sponsored research. A concomitant argument
presented earlier (Belanger, 1990) offers an alternative perspective to
this problem of commoditizing research. Faculty members may be
considered free-standing entrepreneurs, free to pursue their academic
(teaching and/or research) interests. Fluctuations in performance
resulting from this organisation of one’s (academic) interests leads to
workload inequity. A possible exposition to this problem is proposed by
Rherrad (2009). This research concludes that distinctions need to be
made between entrepreneurial and non-entrepreneurial universities.
The nature of university has ramifications for the nature of knowledge
production and transfer. Entrepreneurial universities and researchers
are engaged in commercial knowledge transfer (to the funding
agencies/ stakeholders). This idea is elaborated when discussing the
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next research cluster – i.e., 'robust education policy'. On the other hand,
non-entrepreneurial universities and researchers conduct research
with the aim of advancing knowledge. Such a distinction between the
approaches to research, and universities’ proclivity towards
entrepreneurial mindset perhaps reconciles perceptions of workload
inequity.
Robust education policy
The rise of entrepreneurial culture in universities leads to
faculty who can frequently and successfully commercialise their
knowledge. Termed as 'repeat commercialisers' (Hoye & Pries, 2009),
these faculty are akin to habitual entrepreneurs. They are able to
generate resources, and identify commercialisable inventions (Hove &
Pries, 2009). This naturally brings up the question of how such
commercialisable activities should be governed in universities. Fraser
(2010) considers one aspect of commercialisation of university
research-technology transfer as an elucidation of governance of such
programs. He concludes that there needs to be robust metrics to
measure the success of technology transfer. Criteria such as external
awards received, number of licensing deals, technology transfer budget
at universities, number of eventual products created in the
marketplace, and jobs created from the spin-off organisations. In order
to enhance the role of technology transfer in knowledge economy,
Fraser (2010) proposes that technology transfer-related activities
should be better tracked, financial resources should be secured, the
value of research activities should be communicated to stakeholders,
and trusted by the academic leadership and the wider community.
Educational innovation
The ability to innovate – provide services in response to market
demands is the cornerstone of successful businesses. The leitmotif of
such an innovative business practice is sustainability. It refers to the
achievement of economic objectives, while meeting the ecological
demands and ensuring happiness for the larger community (O’Brien,
2013). Belkhir (2015) posits that this concept has to become a ‘way of
thinking’ for students taking courses in entrepreneurship.
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Organisations take two broad views about sustainable business
objectives. The first is the competitive advantage perspective, where
sustainability becomes a core objective to be achieved in the
organization. The second is the strategic perspective. In here,
organisations aim to reduce wastage at every stage of production,
innovate their processes, re-utilize their resources, and achieve cost
savings to the company responsibly. Belkhir (2015) underscores that
both of these perspectives need to be incorporated when teaching
entrepreneurship. More specifically, these perspectives are
operationalized at the classroom teaching level through relevant course
objectives, content and pedagogy. Belkhir (2015) provides an example
of such an entrepreneurship course, where students understand
sustainability holistically (gaining from multi-disciplinary perspective),
and apply this learning in a group project.

Implications: Holistic view of Entrepreneurship Education
Entrepreneurial education has a significant impact on the
creation of new ventures. It is important to understand the relevant
learning- and institutional mechanisms, and the larger environment for
a successful (entrepreneurship) education program (Ghina, Simatupang
& Gustomo, 2014). The business environment today is characterized by
rapid changes, inconsistency, and unpredictability (Oparaocha & Daniil,
2020). Schools need to be more open and closer to such business
environments. Only then will they serve the larger purpose of
developing students who are socially active and responsible.
Universities need to be cognizant of the intellectual capital, knowledge
(tacit and explicit), and competence that is available both within and
outside their organisations. Only then will universities be able to
deliver programs that will prepare students for a dynamic business
environment. Therefore, integration with business is an important facet
of entrepreneurial education. (Abrudan & Nastase, 2012).
Hitherto, universities were considered as ‘arenas’ for actors
(faculty, administrators, researchers etc.) engaged in establishing crossborder collaborations. This was largely driven by the actors’ interests,
and values (Seeber, Meoli & Cattaneo, 2020). More recently,
internationalisation has become a mission for modern universities. The
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universities’ strategies are derived from this mission (Seeber, Meoli &
Cattaneo, 2020). Teaching and research activities are structured to
advance this strategy (Kavusgil & Knigh, 2015). These efforts are not
conceived and executed in a vacuum; rather it is a response to the
dynamic business environment. Universities adopt various practices
such as globalization of curriculum, international research
collaborations, and encouraging student mobility. Thus, these higher
education institutions adopt a global approach in their functioning. This
is an important facet to entrepreneurial education (Seeber, Meoli &
Cattaneo, 2020).
Higher education institutions have responded to global
economic and financial crises. Societies have turned to higher education
institutions to come of out of crisis; building a smart, sustainable, and
inclusive economy (Posselt, Abdelkafi, Fischer & Tangour, 2019). The
economic strategies adopted support and promote entrepreneurship.
These strategies are grounded in a robust education policy that
promotes entrepreneurial activities, innovation, and competitiveness in
education (Dahlstedt & Hertzberg, 2013). This then concludes that the
governance of universities can no longer be conducted in silos, given
that they are inextricably linked to the socio-economic issues.
Universities and higher education institutions are scrutinized for the
utilization of public money. Universities also adopt an entrepreneurial
approach in vying for external funding, capitalization of their resources,
and commercialize their knowledge. As such, universities design
policies that support this entrepreneurial model of governance. They
proactively seek new opportunities, and constantly innovate their
practices (Tang & Chau, 2020). Thus, establishing a robust education
policy to successfully administer the ‘entrepreneurial university’ is an
important facet in entrepreneurship education management.
A distinctive characteristic of universities that adopt an
entrepreneurial approach is the organizing of the research groups.
Previous research (Etzkowitz, 2003; Etkowitz et al. 2008) points to the
university research groups assuming firm-like qualities (Tang & Chau,
2020). Knowledge creation, and exchange is commercialised. Specific
university administrators and academicians coordinate this knowledge
exchange and creation through research initiatives. Such research
initiatives address issues such as knowledge exchange between
university and industry, knowledge management for university
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spinoffs, universities through their entrepreneurial initiatives
supporting regional development, and new knowledge creation that
will advance entrepreneurial education (Secundo, Ndou, Del Vecchio &
De Pascale, 2019). Thus, pursuing academic research in
entrepreneurship is an important facet driving the advancement of
entrepreneurial universities and education.
Innovation and creativity are recognized as one of the most
important competencies by organizations today. Entrepreneurship is
generally associated with these two competencies (Boysen, Jansen &
Knage, 2020). The choice of teaching pedagogy will significantly
determine how well this competency can be developed in learners.
Research has shown that organizing entrepreneurial learning is similar
to developing entrepreneurial initiatives in the organization (Sörensson
& Bogren, 2020). Johannisson et al. (2000) argue that the learning
process in entrepreneurship programs is unique. Students should
develop competencies related to the identification of opportunities,
interaction, and managing a venture. Therefore, there is a strong
relation between the entrepreneurial process, and entrepreneurial
learning (Moustaghfir & Sirca, 2010). Gedeon (2014) posits that
entrepreneurial learning includes the understanding of concepts such
as owing a business, managing resources, acting as a leader, and
meeting the socio-economic needs of the stakeholders. The program
will require participation from business owners in program design and
teaching (Zhang, & Hamilton, 2010; Ratten, 2017). Interactions, role
plays, and learning from real situations form an important component
of pedagogy (Zhang, & Hamilton, 2010). Huq & Gilbert (2017) provide
specific recommendations for pedagogy that are grounded in
constructivism. They call for a program delivery process that reduces
the barriers between learners and educators. This is achieved through
an increased use of roleplays, case studies, co-ownership of course
design and delivery by students and educators, and by applying the
principles of design thinking to continuously review the program and
innovate. Thus, educational innovation, especially related to program
design, and pedagogy is an important facet of successful
entrepreneurial education.
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Based on our research findings, we combine the five themes
emerging from relevant research and integrate them in the following
figure. We propose that a robust education policy supported by
research in entrepreneurship and continuously revised through
innovation in education can together create a fundamental synergy.
When this is given a proper direction (a global approach), we have a
collective mechanism that is appropriately integrated with business. As
a result, we have educational institutions providing essential
components as a combined force for a need-based, innovative, and

Figure 2. Holistic view: Entrepreneurship Education in Canada

Conclusions
Our research was aimed at finding the contours of research
evidence on entrepreneurship education in Canada. Based on the
bibliometric analysis and clustering of key words, we arrived at
proposing five emergent themes as discussed earlier. It is evident that
these themes are not uncorrelated or isolated, rather taken together,
they provide us with a thematic scheme for entrepreneurship
education. The holistic view that emerged point towards the
importance of each component in designing education and training
policies. The proposition is realistic and optimistic. We expect robust
education policy, along with a focus on research and innovative
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interventions, when executed with a global approach to offer us a
successful strategy for doing business. The strategy should advance
goals of entrepreneurship education in higher education institutions.
Examples of such goals include seeking opportunities to commercially
exploit knowledge, provide entrepreneurship access to students, and
foster entrepreneurial skills and mindsets among students. These goals,
and therefore, the higher education policy to advance entrepreneurship
education must be championed by the faculty across various disciplines
(such as business, engineering and technology), and by the decanal
administrators (Industry Canada, 2010). The external scenario for
entrepreneurship ventures is constantly evolving and it is difficult to
predict. Therefore, universities (and other entrepreneurship training
establishments) must take the responsibility of continuously evaluating
the program structure, teaching method, and impact of their programs.
The scope of our literature review is restricted to
entrepreneurship studies in higher education in Canada. Our future
research will juxtapose these results with literature emanating from
other economies. Insights into the institutional and contextual factors
affecting entrepreneurship education, and policies pursued by higher
education institutions in other countries will shed light on the
opportunities and challenges for the (entrepreneurship) programs.
Extensive research would provide practical indications and/or
directions for policy revision and program revision. Adopting a global
approach is obligatory in today’s connected world for any business. We
do not expect the fundamental themes emerging from our analysis to
lose their relevance in the near future as they are strongly
interconnected. What we want to focus on is the manner in which
educational institutions are evaluating their programs and reworking
the curriculum, to maintain the value of education or training imparted
to future entrepreneurs as well as the present ones.
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Abstract: Student administration in a higher education institution
encompasses admissions and registration, accommodation, health services,
assessments, and several aspects of a student’s life from the first contact with
the institution until graduation. We set out to determine how students felt
about these services at a South African university. The need to understand
how students perceive these services is becoming increasingly important,
especially in higher education, because it impacts not only student
recruitment but the overall image of the university. Findings from this study
can lead to much needed improvement of service quality. Data was collected
from students using an open-ended questionnaire while interviews and focus
groups were used for administrative staff. We realised a mix of feedback in
terms of how students and administrative staff felt about the quality of service
at the university. In part, the findings suggest the need to sufficiently cater for
staff and students for them to experience enriched job experiences and better
teaching and learning services from the university respectively. This study not
only contributes to the literature on administrative competency of higher
education staff, but it also offers a new way of looking at stakeholders to
understand the various skills, i.e., functional skills, essential skills, and
emerging skills, required for optimal effectiveness of administrative
professionals in the new world of work.
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Introduction
The South African Council on Higher Education (CHE)
established the Higher Education Quality Committee (HEQC) in 2001
with the mandate to perform institutional audits, programme
accreditation and quality promotion. That being said, institutions have a
responsibility to ensure that they offer high-quality services to their
stakeholders. However, as the HEQC declares, institutions of higher
learning seem to focus mainly on teaching, research and community
engagement, thus, very little attention is given to administrative
functions especially those that directly concern students. These include
admissions and registration, academic and financial support,
accommodation, health services and assessments management.
Since 2015, South African students have called for free higher
education. What this will translate to is that universities and colleges
will have many more students accessing higher education. While
colleges and universities are currently grappling with large numbers of
students wanting to enrol, an important question that warrants an
answer is: are higher education institutions administratively capable to
maintain quality services in all spheres of their operations, especially
during applications, admissions, and registration periods? How do
students rate the work of administrative staff and how do
administrative staff themselves perceive their role? These questions are
necessary given the fact that administrative offices are presumably the
first point of contact in any higher education institution. Therefore, the
administrator plays a critical role in the way service is offered in higher
education (Owusu & Owusu, 2014).
It is almost inconceivable for any higher education facility to
properly function without administrators; there would be no
applications and admissions processed, therefore, no students would be
enroled; no faculty office would exist, thus no academic structure and
no classes would be scheduled; no accounts and assessments offices,
thus, no fees processed, and no results published (Fish, 2003). This
description of how things can unarguably go wrong if a fully functional
administrative office is non-existent, somewhat relates to the view of
Soutar and McNeil (1996), who pointed out that an institution of higher
learning is not simply about addressing academic issues but also
delivering administrative services in a quality manner because such is
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fundamental to students’ overall satisfaction. As internal customers
Finney and Finney (2010) and Maguad (2007) argue that students
deserve to be treated well. The expectation of quality service is even
more enhanced with a potential student who visits an institution of
higher learning hoping to be assisted. That initial interaction may be the
basis of the relationship with the institution going forward. Institutions
of higher learning are even more pressured given that with information
communication technology (ICT), both internal and external customers
are aware of their options, therefore customer service expectations are
more challenging (Zackal, 2016). How customers determine whether a
service provided was exceptional, depends on their perceptions. So, it
becomes increasingly important for organisations to understand how
their customers perceive them, and this could bring much needed
improvement of service quality (Gibson-Odgers, 2008).
Berndt and Tait (2014) view service quality as the capability of
an institution to establish customer expectations appropriately and to
provide quality service at a level corresponding to customer
expectations. Arshad and Ameen (2010) also believe that service
quality can be ascertained by evaluating the divergence between
perceptions and expectations and can be better defined by those who
acquire the service than by those who provide it. Given the foregoing,
this study was carried out to determine the perceptions and
experiences of staff and students of a South African higher education
institution regarding the quality of administrative services in a faculty.

Literature Review
Stakeholder relations in Higher Education
A stakeholder can be described as any party or group that can
influence or be influenced by the organisation and its activities (Berndt
& Tait, 2014).
A common thread that runs through stakeholder theory suggests
the need to understand how value is created, managing ethics, and
generally helping managers consider targeted management approaches
(Parmar et al., 2010). In this regard, stakeholders can be described as
strategically significant to the organisation, because they can influence
the functioning and the ultimate survival of the organisation (Berndt &
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Tait, 2014). In short, the consequence of not sufficiently performing and
having highly ethical relationships with stakeholders is one that Jones
et al. (2018) caution against because it can lead to low levels of trust,
lack of cooperation, and poor information sharing. Higher education
institutions (HEIs) have a range of stakeholders, including students,
staff, potential employers, sponsors and more. While all their needs
must be met, the student is considered the stakeholder with the most
influence (Seeman & O’Hara, 2006), whose actions can negatively affect
the institution (Berndt & Tait, 2014).
The literature reveals that stakeholders have competing
interests, and their influence affects different areas of the organisation.
Therefore, organisations are constantly challenged to meet and satisfy
their demands (George, 2003). The most essential initial step is for
organizations to identify and categorize their stakeholders, understand,
and prioritize their needs and have methods in place to anticipate their
actions (Burrows, 1999).
Ferrero-Ferrero et al. (2018) suggest that the mission, the core
values, and the institutional strategy of higher learning institutions
should commit to hands-on stakeholder engagement. Collaboration
with stakeholders by promoting open discussion, deliberation and
participation should be a component of the collective mission and
culture of every institution.
Stakeholders are believed to have the power to influence, or be
influenced by the organisation’s objective because they are part of a
more well-informed and perceptive public than in the past. Building
and maintaining good relationships as well as meeting their diverse
needs and expectations is critical. For some stakeholders to be satisfied,
they need to know that the needs of other stakeholders are also
considered. For example, lecturers need to feel that not only is
management satisfying their needs, but students’ needs as well
(Shanahan & Gerber, 2004).
HEIs should therefore encourage stakeholder engagement by
introducing educational programmes that bear significant social,
learning, and organisational benefit and utilising administrative and
support staff to stabilise their varying interests (Ferrero-Ferrero et al.,
2018).
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Perceptions of Stakeholders
Customers perceive service quality differently; therefore, the
level of satisfaction can be influenced by different factors (Brink &
Berndt, 2005). Factors such as responsiveness, reliability, assurance,
empathy, or tangibles may play a major role in customer perception of
service quality. Customer expectations and perceptions are the major
elements of quality definition, allowing for gaps to be identified and
managed. However, if perceptions do not meet expectations, poor
quality service will exist (Arshad & Ameen, 2010). HEIs need to realise
that a customer will form perceptions of the value derived based on
how they build relationships with their stakeholders. Sponsors and
investors may hesitate to support a university that is known for
neglecting its employees and student needs or social responsibilities.
Customer-focused organisations are successful because they have a
unified focus on strong commitment to fulfil or even anticipate the
needs of the customer (Lewis & Smith, 1994), thus suggesting that it is
critical for HEIs to recognise whom they serve in order to tailor the
appropriate services to them.
Customers in higher education may form expectations from
various sources, such as advertisements or word of mouth (Ghobehei,
Sadeghvaziri, Ebrahimi, & Afshar K. (2019). This suggests that they
perceive the service they receive based on how it measures up to their
expectations (Koskina, 2013). Ideally, customers’ perceptions should be
higher than their expectations of the services, in order for the services
to be regarded as high quality (Akdere, Top, & Tekingündüz, (2020).
Hence, managing student expectations is important to ensure proper
service quality in higher education (Latif, Latif, Farooq Sahibzada, &
Ullah, 2019).
Similarly, organisations should realise that to successfully satisfy
external stakeholder’s needs, internal customers’ needs must be
satisfied (Balta, 2018). Regarding HEIs, the expectations of their
students are essential as they are their stakeholders and main
customers at the same time (Khan & Matlay, 2009). Therefore, this
suggests that for institutions of higher education to successfully
compete in their target market, they should offer exceptional service
that caters for all of their stakeholders. A sound organisational culture
that respects internal stakeholders can make it possible to build driven
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manpower, commitment, high efficiency, invention, and a unique
competitive advantage (Al-Ababneh, Masadeh, Al-Shakhsheer, &
Ma’moun, 2018; Zainal Abidin, & Roslin, 2019; Suomi, Saraniemi,
Vähätalo, Kallio, & Tevameri, 2021).

Methodology
With the objective to determine the impact of the quality of the
administrative services offered as well as stakeholder perceptions and
experiences, we collected qualitative and quantitative data.
The population comprised administrative staff and students
within the Faculty of Health and Wellness Sciences across the different
campuses. The administrative staff component included those involved
in registration and results (assessment and graduation), while the
student participants were in second, third, fourth and postgraduate
levels from six academic departments within the faculty. The
departments were Nursing, Medical Imaging and Therapeutic Sciences
(previously Radiography), Biomedical Sciences, Dental Sciences,
Ophthalmic Sciences and Wellness Sciences. Following the
methodological style of Sibanda et al. (2015), first-year students were
excluded from the study because we considered that they had not fully
assimilated into the university system.
Two separate data sets – quantitative and qualitative - were
collected in 2020 for this study. The quantitative data was obtained
from students using an open-ended questionnaire drawing on previous
studies (Latif, et al. 2019; Teeroovengadum, et al. 2019; Yeo, 2008). The
questionnaire was designed to allow the students to respond freely to
the questions as we believed that the students may not feel comfortable
expressing themselves in focus group discussions, necessitating an
open-ended questionnaire to voice their experiences and perceptions of
quality-of-service delivery in administrative processes (Killen, 1994;
Frazer & Lawley, 2000).
For the qualitative data, interviews – both one on one and focus
group discussions - were conducted (by two members of the research
team) with staff members involved in student services, specifically
admissions, registration, accounts, and results – assessment and
graduation - to understand their views and perceptions of quality of
services offered to stakeholders. The interviews were digitally
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recorded. During the interviews and focus group meetings, participants
were questioned about various aspects relating to the administrative
services offered. The focus group discussion and interview entailed a
brief introduction to the study followed by obtaining informed consent.
We made it clear to the participants that we were committed to the
integrity of the data we wanted, and as such, would ensure the
confidentiality of the data we would collect.
A total of 187 students and seven staff members participated in
this study.
Reliability and Validity
Validity is focused on the integrity of the findings elicited from a
study, whereas reliability refers to the extent to which the study
generates consistent results (Bryman & Bell, 2011). A pilot test was
conducted to ensure that the questions were fully understood –
basically to test the functionality of the chosen instrument. The sample
instrument was distributed to 11 students from other departments not
associated with the faculty in question, while three academic staff
members and four non-academic staff members were also invited to
participate in the pilot. This assisted us in making some necessary
adjustments to the questions.
Analysis of Results
We analysed the quantitative data we received using ‘R
Statistical Computing’, a free-access software that is used by
statisticians and other data miners worldwide (Chambers, 2008). The
target population for this study included students registered in the
Faculty of Health and Wellness Sciences as well as administrative staff
members from various departments involved with registration and
results. Table 1 shows the categories that were analysed to determine
the views of students on the quality of administrative services offered
to them.
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#1

Table 1. Categories that were analysed
Level of service from the faculty office

#2

Level of service during registration

#3

Assistance with results and accounts

#4

Awareness of available services

#5

Effects on studies

Table 2 shows the profile of student participants.
Table 2. Students Profile
Distribution
Frequency (n) Percentage (%)

Age
16-20

35

19%

21-25

84

46%

25-30

28

15%

30-35

14

8%

35-40

15

8%

40+

7

4%

Gender
Male

50

27%

Female

136

73%

Level of study
Year 2

79

44%

Year 3

38

21%

Year 4

37

20%

Postgraduate

27

15%

Campus
Bellville

122

65%

Cape Town

38

20%

Tygerberg

27

14%
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Of the 187 students who completed the questionnaire, 73
percent were female. This is highlighted to express the fact that most of
the students in the faculty are female. Second year level of study was
represented amongst 6 departments with 44 percent. The age range of
participants was between 16 and over 40 years, while most of the
participants were between the ages 21 and 25, representing 46 percent.
Category 1: Level of service from the faculty office

Figure 1. Level of service in the faculty office

Most students considered themselves “not sure” about how they
rated the service they received in the faculty office. However, the
number of students that rated the service “good” was more than the
number of students that rated it “bad.”
Category 2: Level of service during registration
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Figure 2. Level of service during registration

A slight majority of respondents (54%) indicated that they were
satisfied with the quality of service offered during registration.
Category 3: Assistance with results of accounts

Figure 3. Assistance with accounts and fees
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Most respondents indicated that they did get assistance with
their accounts and fees queries. A small minority indicated that they
used self-help, but over one-third of respondents indicated that they did
not get assistance.
Category 4: Awareness of available services

Figure 4. Awareness of available services

The services named by students most often were IT/Blackboard
(43%) and Library/Fundani (39%), followed by Counselling/Clinic/HIV
Unit services (30%), Financial Aid/Debtors (15%) and Self-service
(11%). Administrative and Faculty Office services were mentioned by
only 8% of respondents, so these services do not seem to be very well
known among students.
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Figure 5. Effects on studies

Students reported that owing to registration delays, they were
late for, or missed lectures (18%), which affected their ability to catch
up or focus on their studies (17%). Going back and forth the
administration offices to rectify registration and other matters was time
consuming (17%) and stressful (9%).
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Two-Way Frequency Analysis
Various two-way frequency analyses were run to look for
relationships between certain demographic variables with other study
variables. This included faculty office services and level of study,
satisfaction with service during registration and level of study,
assistance with account queries and gender as well as service quality
(satisfaction) within campuses. Various graphical methods (two-way
bar graphs) were combined with a statistical hypothesis test called
Fisher’s Exact Test. Exact p-values that were calculated yielded a
statistically significant relationship at 0.1 significance level.
The results suggest a significant relationship among level, age
and perceptions with older students, indicating that they were happier
with the service received during registration than 2 nd year students.
Students between 16 and 25 years of age were less satisfied with the
service during registration than those above 25 years. Interestingly,
more students from a satellite campus believed the quality of service
was lower than their expectations.

Figure 6. Faculty office service and level of study

Figure 6 above represents a comparison between a student's
level of study and how students rate the service in the Faculty Office. It
appears that students at higher levels tend to rate the service of the
Faculty Office higher than Level 2 students, most of whom were 'Not
Sure' about this service.
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Figure 7. Faculty office service and campus

This comparison is between campuses and how students rate
the quality of service at the Faculty Office. Most students on the Cape
Town Campus and Tygerberg Campus indicated that they were not sure
about the quality of service, while those in Bellville were more evenly
distributed across 'Good', 'Not Sure', and 'Bad'. Tygerberg-based
students more frequently described the Faculty Office service as 'Bad'
(19%).

Figure 8. Satisfied with the service during registration and age
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The level of satisfaction with registration services varies
somewhat with age. The 16-20 and 21-25 age groups are the least likely
to answer 'Yes' they are satisfied, while the 26-30 age group is the most
likely to say 'Yes'.

Analysis of Interviews and Focus Group Meetings
This study primarily aimed to understand the perceptions and
experiences of stakeholders on quality of service as well as the effects
thereof. The analysis of the data obtained from the interviews and focus
group meetings was done descriptively in the form of narratives, often
leading to verbatim presentations of the views of the participants.
The sessions with the staff dealt with (1) delineating the
customer, (2) understanding their perception of the service they
delivered, and (3) whether they felt that students were aware of the
services they offered.
Delineation of a customer
During interviews and focus group meetings with administrative
staff, we determined their understanding of who constitutes a customer
in the university. The administrative staff recognised students as their
primary customers followed by academics, whom they referred to as
secondary customers. Further classification of customers in terms of
priority according to the administrative staff are as follows:
Key external customers are those who are applying to study at the
university; primary internal customers are registered students; and
secondary internal customers are service units and faculties whom we
serve, such as colleagues and academic staff.

It is clear from the responses above that the primary internal
customers of HEIs are the students. This finding is consistent with those
of Maguad (2007) and Finney and Finney (2010).
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Perceptions of service
On perceptions of service, administrative staff members stated
that they understood the importance of offering high-quality service to
the customers they serve; however, they themselves do not believe it is
of an acceptable standard. Their view was that staff do not go the extra
mile and are not willing to make an effort to do their jobs. It was also
their view that the high level of non-compliance to policies and lack of
cooperation among departments and units was the reason for the
crippling service. Some of the responses included:
In terms of service quality, we are lacking when it comes to customer
service, we are not responding in time, our turnaround times are very
bad, our handling of telephone queries is not the best. We do need
tools, or rather systems, to assist us in that regard.
No, I wouldn't say we provide good-quality service, because we get a
lot of complaints. For instance, someone calls the switchboard, and
they are referred to the wrong faculty. I think that is the face of the
university, the call centre, so once people call that number, they expect
to be directed to the right section.
It starts there and [the] admissions department directs people
somewhere else. I would say it needs a lot [of] improvement.

The call for tools and systems by a staff participant may be an
indication that they need customer service training. There is abundant
evidence in the literature (for example Clark, Browne, Boardman,
Hewitt, & Light, 2016; Holzweiss, & Walker, 2018; Sadeghi, & Fekjær,
2019; Smidt, 2020) that continuous training of frontline staff advances
the goal of an organisation. However, it must be noted that “training is
of little use to organisations if the knowledge and skills learned are not
transferred to job performance” (Burke, & Hutchins, 2007). After all, the
organisation's goal should be to strive consciously to increase the level
of service provided to customers (Lucas, 2011).
Awareness of services available
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Regarding the question of the awareness of the services
available, staff members who offer the services do not believe that
stakeholders are aware of what is available to assist them.
Administrative staff are also of the view that poor service has the
potential to dent the image and reputation of the institution and risk its
chances of attracting good students. These views are typified in the
expressions of participants, thus:
Not always, especially students; we find that during orientation,
available services are not fully explained, where to go for what; they
sometimes are really clueless.
If someone wishes to enrol at this university, the person may go
elsewhere because of what is said about the way we do things here.
We do receive queries that are not supposed to be attended to by us,
particularly if they were not correctly attended to by the call centre.

Pitman (2000) believes that appropriately defining a customer
and sufficiently attending to his or her needs is crucial.

Discussion
This study was undertaken to determine the perceptions and
experiences of stakeholders of the quality of administrative services in
a South African higher education institution. The results provide some
important insights into how the participants perceived the services
they receive (students) and the services they (administrative staff) offer
respectively. Despite considering themselves as important customers of
the university, and slightly satisfied with the quality of service during
registration, there is a high number of students who believe that the
process is slow, difficult to comprehend, especially with persistent
systemic problems such as the internet not working properly, blocked
account without any reasonable explanation, frequent timetable
changes and more. Stress and missed classes are among the registration
problems that have been found to have undesirable effects on studies.
Students were also asked if lecturers understood the problems they
face during registration and the results show that, about 3 in 10

100 • Journal of Research in Higher Education • Vol. VI, No. 1, 2022

students do not think so. Most students appear to be satisfied with the
service they receive in accounts and fees department, and that they
often get the assistance they need even though some of them seldom
have queries.
Students still prefer online registration as opposed to manual
registration, although some students would like assistance with certain
aspects of the registration process. However, they are still confronted
by countless administrative activities that often require them to follow
a considerable number of steps and time spent standing in long queues
at different departments.
Service providers should ensure that service recipients
experience good service, as they will share unpleasant experiences with
others (Watjatrakul, 2014). On the question of awareness of services
available, it is a concern that most respondents are not aware of the
administrative and faculty offices' services. Clearly, available services
are not well known among students and many of them do not know
which department to go to for assistance. When students were asked
which section they believe should be improved to better their
university lives, they generally believe all sections involved with
registration need improvement.
According to the administrative staff members, who participated
in the study, the quality of services offered is not of a good standard in
all areas and requires a great deal of improvement. They believe that
low quality of the services offered has an impact on the administration
of policies and systems in place as well as on the image of the
university. To view a student as a customer entails a broad insight into
service quality, and focusing not only on teaching and learning
standards, but also in ensuring that the student enjoys university life;
student administrative services have a responsibility in this respect
(Pitman, 2000). Furthermore, seeing students as customers gives HEIs
the upper hand over competitors and improves their capacity to attract
and keep them.

Conclusions and recommendations
The study sought to understand how stakeholders perceive the
quality of administrative services offered in higher education. From the
results discussed above, students and staff believe that the major
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stakeholders of the university are students. Registration is one of the
most eventful periods in higher education that involves all stakeholders
of the university, especially students. With administration playing a
major role in this process, it is important for the university to
constantly strive to improve the quality of the service. Administrative
staff should be fully equipped and well managed to perform efficiently.
This may eliminate problems often faced by students during
registration and the effects thereof.
If customer care is central to growing a successful operation, it is
crucial to curtail shortcomings to prevent customers defecting to a
competitor (Helms & Mayo, 2008). Regular student feedback surveys
and suggestions may play a role in improving service quality and
providing a better service to stakeholders.
Students mentioned that they neither read nor receive the
registration information. It is recommended that the university does
more to raise awareness of the services available and communicate
information effectively to aid the students in their university life.
Administrative services should be part of a marketing strategy such as
open day and orientation. This would go a long way in providing
students with an in-depth understanding of available services and the
processes to follow.
As part of the quality of value-added service, the faculty student
administration should be service focused, and client centred to be able
to communicate effectively with students (Shanahan & Gerber, 2004).
Monitoring performance and controlling function from line
managers would achieve higher levels of efficiency. It is vital that all
staff deliver quality service, especially frontline staff who deal directly
with the public. Faculty student administration should acknowledge
that HEIs are part of a market in which stakeholders who pay a fee for a
service expect more (Shanahan & Gerber, 2004). As global education
competitiveness is increasing, continuous evaluation of service quality
from a comprehensive approach is critical. To keep improving support
services and utilise facilities effectively, non-teaching staff should be
service focused and not simply operationally effective (Yeo, 2008).
Administrative staff should understand their roles and
responsibilities to properly address the needs of stakeholders, in order
to change their perceptions and better their experiences. Yeo (2008)
expounds that staff roles and responsibilities should be clear, with
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emphasis on what should be the expected level of service. Lack of these
may easily cripple productivity, which in turn may affect customer
service. Encouraging the commitment of all staff in applying a studentcentred approach as opposed to focusing on getting the job done can
contribute to high service quality in higher education and improve the
experience of students. After all, administrators are regarded as change
agents. The traditional skills of administrative professionals have
become obsolete, necessitating more advanced skills (Venter et al.,
2019). One can argue that the administrators in the surveyed university
were not particularly changing lives. Therefore, this study recommends
that administrative staff are trained in what Burton and Shelton (2010),
Davies et al. (2013) and the World Economic Forum (2016) regard as
key drivers of change for the administrative professional. These include
training in lifelong learning skills, future work skills, and workforce
strategy for the 4th Industrial Revolution (see Figure 9).
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(Adapted from Burton & Shelton, 2014, pp. 41-70; Davies et al., 2011, p.13; World
Economic Forum, 2016, pp. 6-7)
Figure 9. A guide for the key drivers of change

Recommendations for future research
Considering the limitation of the study in terms of the limited
coverage – one faculty – future research extended to other faculties and
campuses is needed to explore their views on administrative services
across the university community. Involving (an)other higher education
institution(s) may aid in comparing the processes in the interest of
benchmarking.
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Abstract: Academic procrastination leads to the delay of a job and at the same
time it creates anxiety and stress. As a result of this situation, academic
performance is negatively affected. Many variables can lead to the emergence
of academic procrastination behaviour. This study aimed to examine the
change of academic procrastination in university students with various
demographic characteristics. A total of 260 students studying at 7 different
faculties of a state university participated in the study, which was conducted
using the survey model, one of the quantitative research methods. Research
data were collected using academic procrastination scale and personal
information form. The findings obtained as a result of the analysis revealed
that while some of the variables discussed in the study had significant effects
on academic procrastination, some did not affect it. Consistent with the results
of the relevant research, it was seen that gender and academic performance
had significant effects on academic procrastination, and it was determined
that the variables of willingness for the department and accommodation
status caused statistically significant differences on academic procrastination
in university students. The results obtained from the study reveal the
necessity for considering demographic and social factors as well as cognitive
and psychological characteristics in studies on academic procrastination.
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Introduction
Procrastination behaviour can be defined as delaying the start or
completion of a job, delaying the completion of a task, or postponing a
decision that needs to be made. The common conclusion reached in
many years of research on procrastination is that procrastination is
quite common (Onwuegbuzie, 2004; Solomon & Rothblum, 1984; Steel,
2007). The reasons for procrastination have been tried to be explained
by theorists in different frameworks (Uzun Özer, 2009; Yaycı & Düşmez,
2016). The psychoanalytic theory explains the reason for
procrastination as the ego's avoidance as a defence mechanism, or the
avoidance behaviour stemming from anxiety, especially when the
individual perceives it as a threat (Ferrari, et al, 1995; Uzun Özer, 2009;
Yaycı & Düşmez, 2016). Cognitive behaviourists stated that
procrastination stems from irrational, illogical thoughts or beliefs that
people have (Ellis & Knaus, 1977; Uzun Özer, 2009). Theorists who
adopt the behaviourist view, on the other hand, explain procrastination
as a learned behaviour that provides short-term pleasure to individuals
(Lamba, 1999; Uzun Özer, 2009). Social learning theory, in contrast,
associates it with low self-regulation and self-efficacy beliefs, which are
important variables in self-regulation (Bandura, 1986; Yaycı & Düşmez,
2016). Subsequent studies based on these basic explanations have also
concluded that many variables, such as lack of self-regulation,
inadequacy in time management, low sense of responsibility,
distraction (Steel, 2007), lack of self-confidence, fear of failure, lack of
motivation, and apathy all play a role in procrastination (Steel, 2007;
Yaycı & Düşmez, 2016).
There are studies showing that procrastination, which can be
seen in every period of life, is especially common among university
students (Balkıs, 2006; Day, et al., 2000; Ellis & Knaus, 1977; Ferrari, et
al., 2005; Onwuegbuzie, 2004; Özer & Altun, 2011; Solomon &
Rothblum, 1984; Uzun Özer, et al., 2009; Vural & Gündüz, 2019). It is
reported that at least 70% of university students (Ellis & Knaus, 1977),
according to some estimates 80-95% (Steel, 2007), exhibit
procrastination behavior, approximately 75% consider themselves to
be procrastinators, and procrastination is continuous and problematic
for almost 50% (Steel, 2007). Despite these high rates, another well-
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known fact about procrastination is that this behaviour is disturbing. It
is stated that students who postpone their academic duties experience
negative consequences, so the majority of them want to reduce their
academic procrastination behaviours (Grunschel, et al., 2013; Solomon
& Rothblum, 1984; Steel, 2007).
Procrastination behaviour is reflected in academic life as
delaying academic duties and responsibilities. Solomon and Rothblum
(1984) state that academic procrastination is students' delaying and
postponing of their tasks related to study, and that it leads to tasks that
are not completed by the due date or they are completed in a hurry.
Orpen (1998), who emphasizes the necessity for students to complete
their tasks on time, without haste and adequately for academic success,
states that it is not surprising that there is a negative relationship
between student achievement at university and academic
procrastination. As a matter of fact, Kim and Seo (2015), aiming to
reveal the relationship between academic achievement and
procrastination with a meta-analysis study, examined the results of 33
related studies involving 38,529 participants and revealed that there is
a negative relationship between academic performance and
procrastination. It has been emphasized that as a result of
procrastination, low academic achievement is inevitable (Kim & Seo,
2015).
Following research in which the reasons for academic
procrastination were investigated (Grunschel, et al., 2013), various
cases have been collected and categorised as either internal or external
reasons of procrastination. Among the internal categories, task
characteristics such as complexity, difficulty, time, and novelty seemed
to be dominant reasons for academic procrastination. Another
important reason for procrastination among the external categories
were lecturer characteristics such as being too demanding,
disorganized, unsupportive, unsympathetic or having poor didactical
competences (Zacks & Hen, 2018). Based on the results of numerous
studies on the causes of academic prorastination, the conclusions seem
to be that individual characteristics, such as self-regulation, selfefficacy, self-esteem, fear of failure, emotions, and personality are
prominent factors(Wang, et al., 2021). Previous procrastination
research has provided considerable support for seeing procrastination
as a result of failure to self-regulate (Park & Sperling, 2012; Pychyl &
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Flett, 2012; Wang, et al. 2021). In addition to cognitive deficits in selfregulation, procrastinators also show a lack of behavioural regulation.
This indicates that procrastinators have difficulties adopting or
maintaining a systematic and structured approach to studying (Park &
Sperling, 2012).
Students who show academic procrastination behaviour,
experience many problems such as academic failure, absenteeism, poor
performance in classes, and finally dropping out of school (Knaus,
1998). There is also research that emphasises the fact that academic
procrastination is negatively associated with health, wealth, and
happiness (Zacks & Hen, 2018). However, it is known that individuals
who exhibit procrastination behaviour feel restless and uncomfortable
(Onwuegbuzie, 2004; Solomon & Rothblum, 1984). In a study in which
the possible consequences of academic procrastination were discussed
in depth, Grunschel et al. (2013) revealed that academic procrastination
causes feelings such as uneasiness, anger, shame and remorse, and that
it causes people to experience burnout and negative self-perception,
while it can also lead to dropout, problems in relationships and feeling
anxious about the future.
Since procrastination can negatively affect the individual's wellbeing, as well as their academic, social and psychological status, there is
a need for a better understanding of the nature of this behaviour (Balkıs
et al., 2006). While the researchers state that there is a need for more
research examining the relationship between academic procrastination
and various variables, it is emphasized that the effects of cultural
processes should also be evaluated (Balkıs et al., 2006; Berber-Çelik &
Odacı, 2015; Vural & Gündüz, 2019). The inconsistency of the results
revealed in studies explaining the relationship between procrastination
behaviour and demographic variables (Balkıs et al., 2006; Bedel, 2017;
Demir & Kösterelioğlu, 2015) necessitates new studies on the subject to
help understand and eliminate inconsistencies.
It is important to analyse the factors affecting procrastination
behaviour well in order to prevent the negative situations that may be
encountered as a result of it. There are numerous variables that can
affect the emergence of academic procrastination behaviour.
Numerous studies have shown that personal, cognitive, affective and
motivational factors can all play a role in the emergence of
procrastination in different ways. However, among the studies
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conducted, there were no studies that discussed the relationship
between academic procrastination and willingness for the department.
This study aimed to make a new contribution to the knowledge that has
been revealed by existing studies, by addressing the assumptions that
university students' desire and satisfaction about their department and
their accommodation status may have an effect on academic
procrastination.
Furthermore, the present study aimed to examine the change of
academic procrastination in university students in terms of various
demographic characteristics. For this purpose, we examined whether
academic procrastination differed in students according to gender, age,
faculty, grade level, GPA, willingness for the department and
accommodation status.

Methodology
Participants
The sample consisted of 260 undergraduate students attending 7
different faculties of a state university in Turkey. Participants were at
all grade levels from various education disciplines (e.g., economics,
history, mathematics, early childhood education, nursing, industrial
engineering, information systems, sport management, architecture)
enroled in four-year study programmes. The age of the participants
ranged from 19 to 24 (mean=21.0, SD=1.2). Mean academic
achievement, as measured by grade point average, was 2.67 (SD=0.99).
53.8% of the students in the sample chose the department they studied
at voluntarily and were satisfied, while 13.1% stated that they did not
choose their department voluntarily and were not satisfied. When the
distribution of the study group was examined according to the
accommodation status, it revealed that 78.5% of the students lived in
the dormitory, 10% lived with their families and 11.5% with their
housemates. The majority of participants were female (73.1%), and this
rate reflects the gender distribution of the participating students in
their departments. In the determination of the study group, the
convenience sampling method was used due to limitations such as
accessibility and practicing. The number of students to be included in
the study was selected in accordance with their distribution in the
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university according to their faculties. The participation in the study
was voluntary and anonymous.
Data collection
The data were gathered by the survey technique using data
collection forms. The "Aitken Procrastination Inventory" was used to
determine the academic procrastination level of the participants, and
the "personal information form" was used to collect data on
demographic characteristics.
With the "personal information form", information on
demographic variables such as gender, age, grade level, department,
faculty, and GPA was collected. In addition, students were asked about
their choice of department and we tried to determine whether they
chose their department voluntarily and whether they were satisfied at
the moment. Another question included in the personal information
form was about the accommodation status of the students.
The "Academic Procrastination Inventory" was developed by
Aitken (1982) to measure students' procrastination of academic tasks.
The scale consists of 19 items and measures a one-dimensional
structure. Participants are asked to rate the items between 1 (false) and
5 (true) points on a 5-point Likert-type scale. The total score is
calculated by reverse coding of the negative items, and the
procrastination level of the student is determined based on the high
scores obtained. As a result of validity and reliability analysis of the
items while adapting the scale to Turkish, 3 items were removed from
the scale, resulting in a toal of 16 items used in the present study. The
reliability of the scale was reported as being 0.89 and 0.87
(respectively) by Balkıs (2006) by calculating the internal consistency
coefficient and test-retest correlation coefficient. The internal
consistency coefficient calculated to determine the reliability of the
scale within the scope of the current study was found to be 0.86, and
accordingly, it can be said that the Turkish form of the academic
procrastination scale is a reliable tool for this study as well.
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Data analysis
The data collected in the study were arranged and examined in
terms of the distribution and the characteristics of the data set. Thus,
data obtained from the scale were firstly analyzed in order to
determine the extreme value and missing data. It was seen that all of
the data were used, and it was determined that there was no missing
data in the data set. When standardized z values were examined, it was
seen that there were no extreme values in the data set. In order to test
whether the data showed a normal distribution, the KolmogorovSmirnov test was performed before each analysis and an evaluation
was made about the normality of the distribution of the data. As a
result, according to the results of all these preliminary analyses, the
data set was analyzed using parametric and non-parametric tests.
In the analysis of the data, frequency, percentage, central
tendency and change measures were determined as descriptive
statistics, and t, Chi-Square and F statistics based on the comparison of
mean, rank averages and variance were used for inferential statistics.
Arithmetic mean and standard deviation values were used to
describe academic procrastination in university students. Since the data
showed normal distribution in both groups according to the gender
variable, whether academic procrastination in students differed by
gender was analysed with the t-test in independent groups. Considering
the demographic variables related to age, faculty, GPA, willingness for
the department, and accommodation status, differences were
determined by one-way analysis of variance (ANOVA) given the normal
distribution of the data in all groups belonging to these variables. If the
difference was found to be significant as a result of ANOVA, the LSD
test, one of the post-hoc tests, was applied to determine from which
group(s) the difference originated from. Since the data on the variables
of grade level did not show normal distribution, the Kruskal-Wallis test
was conducted to determine the differentiation status of academic
procrastination in students according to these variables. Since the
difference was not significant as a result of the Kruskal-Wallis tests, no
multiple comparison test was required. The results were interpreted at
the 0.05 significance level.
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Findings
As a result of the descriptive statistical analysis conducted to
determine academic procrastination in university students, the
academic procrastination scale mean score of the students included in
the study was found to be 37.45. The lowest value that can be obtained
from the scale is 16, and the highest value is 80. Accordingly, it can be
said that academic procrastination in the study group is at a moderate
level. Descriptive statistics on academic procrastination in university
students are shown in Table 1.
Table 1. Descriptive statistics of academic procrastination scores

Academic
procrastination

N

Mean

ss

Min

Max

260

37.45

10.79

16

67

Table 1 shows that the academic procrastination scores of 260
university students participating in the study ranged from 16 to 67,
with an average of 37.45.
Does academic procrastination in students differ according to
gender? In order to solve the sub-problem, first of all, the normality of
the data distributions of male and female students was tested with the
Kolmogorov-Smirnov test, and it was observed that the data showed
normal distribution in both groups (p=0.200 for both groups). The
difference between the academic procrastination mean scores of female
and male students was analyzed by t-test in independent groups.
Analysis results are shown in Table 2.
Table 2. Independent samples t-test results of academic procrastination scores
for gender

N

Mean

Ss

Female 190

36.64 10.53

70

39.62 11.24

Male

sd
258

t

p

-2.005 0.046

Cohen's d
0.29

The p value calculated according to the t test results (t(258)=2.005, p<0.05), in the independent groups in Table 2 is less than 0.05,
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which is considered to be the statistical significance value, and shows
that the null hypothesis was rejected. Accordingly, there is a statistically
significant difference between the academic procrastination mean
scores of male and female students. When the effect size of the
difference is calculated with the Cohen's d formula, it is understood that
the difference has a small effect (d=0.29) (Cohen, 1992). When the
mean scores in Table 2 are examined, it is seen that academic
procrastination is lower in female students (x̄ =36.64) than in male
students (x̄ =39.62).
One-way analysis of variance (ANOVA) was conducted to
determine whether the age of university students has an effect on
academic procrastination. When the normality of academic
procrastination score distributions according to the age of the students
was analyzed with the Kolmogorov-Smirnov test, it was determined
that the data showed normal distribution in all age groups (p=0.200).
ANOVA test results are shown in Table 3.
Table 3. ANOVA results of academic procrastination scores for age

Source of
variance

Sum of
variance

df

Mean
Square

F

p

Between groups

792.130

5

158.426

1.372

0.235

Within groups

29334.117

254

115.489

Total

30126.246

259

In Table 3, the null hypothesis was accepted according to the
ANOVA results (F(5-254)=1.372, p>0.05), conducted to see if there was
a significant difference between the academic procrastination scores of
students aged between 19 and 24. According to this, academic
procrastination in university students does not show a significant
difference according to age.
Does academic procrastination in university students differ
according to the faculty? ANOVA was carried out to solve this subproblem. When the academic procrastination scores of the students in
the study were examined according to their faculties, the score
distributions were found to be normal for each faculty according to the
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Kolmogorov-Smirnov test results (p>0.05). ANOVA test results are
shown in Table 4.
Table 4. ANOVA test results of academic procrastination scores for faculty

Source of
variance

Sum of
variance

df

Mean
Square

F

p

Between groups

506.033

65

84.339

0.720

0.634

Within groups

29620.213

253

117.076

Total

30126.246

259

When Table 4 is examined, it is understood that the results of the
ANOVA test (F(6-253)=0.720, p>0.05) support the null hypothesis.
According to that, academic procrastination in university students does
not show a significant difference according to the faculty of study.
The Kruskal-Wallis test was conducted to determine whether the
grade level variable has an effect on academic procrastination. When
the academic procrastination scores of the students in the study group
were examined according to their grade levels, it was observed that
there was a deviation from the normal distribution at the 3rd grade level
(p=0.022). Table 5 shows the results of the Kruskal-Wallis test, in which
students' academic procrastination scores are compared according to
grade level.
Table 5. Kruskal Wallis test results of academic procrastination scores for grade
level

Groups

N

Mean Rank

df

χ2

p

1

20

136.13

3

4.312

0.230

2

36

137.93

3

160

123.31

4+

44

148.00

As seen in Table 5, the values calculated as a result of the
Kruskal-Wallis test (χ2=4.312, p>0.05) indicate that academic
procrastination does not show a statistically significant difference
according to the grade level of the students.
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One-way analysis of variance was carried out to test the null
hypothesis stating that "academic procrastination does not change
according to GPA in university students." When the distribution of
students' academic procrastination scores according to the academic
average was analyzed with the Kolmogorov-Smirnov test, it was
concluded that the data were normally distributed in all groups. In
addition, as a result of the Levene test performed to test the
homogeneity of the variances, the p value was found to be 0.123
(p>0.05), and accordingly, the variances of the groups were assumed to
be equal. The ANOVA results, which were conducted to determine
whether academic procrastination in university students show a
significant difference based on GPA, are presented in Table 6.
Table 6. ANOVA test results of academic procrastination scores according to GPA

Source of
variance

Sum of
Squares

df

Between groups

2028.278

2

Within groups

28002.722

253

Total

30031.000

253

Mean
Square

F

1014.139 9.163
110.683

p

η2

0.00
0

0.06

According to the ANOVA test results (F(2-253)=9163, p=0.000)
presented in Table 6, academic procrastination in university students
based on GPA shows a statistically significant difference at the level of
.001. The effect size value of the difference, eta-squared (η 2=0.06),
showed that the difference had a moderate effect. According to the
results of the LSD test, which is one of the multiple comparison tests
conducted to determine the source of the difference, it is found that
there were statistically significant differences between the group with a
low GPA (0.00-1.99) and the group with a high GPA (3.00-4.00), and
between the group with a medium GPA (2.00-2.99) and the group with
a high GPA. As a result of the analysis, it was seen that the statistically
significant difference stemmed from students with high GPA. The
academic procrastination mean score of the students with a high GPA
was found to be 31.6, and the academic procrastination mean score of
the students with a medium and low GPA was found to be 38.07 and
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38.90, respectively. According to these findings, it is concluded that
academic procrastination is low in students with a high GPA.
"Does university students willingness for the department make a
difference in the level of academic procrastination?" ANOVA was
performed to answer the question. The distribution of students'
academic procrastination scores according to the determined groups
was found to be normal as a result of the Kolmogorov-Smirnov test
( p>0.05 for each group), and the variance of the groups was found to
be homogeneous as a result of the Levene test (p=0.121). Although the
difference between all groups was not statistically significant as a result
of the ANOVA test (p=0.071), a statistically significant difference at the
level of 0.05 was determined between the two groups in the paired
comparison tests (p=0.012). The academic procrastination point
average was found to be 36.19 in the group of students who voluntarily
chose their departments and were satisfied with their education, and
41.35 in the group of students who did not choose their departments
voluntarily and were not satisfied with their education. These results
show that the willingness for the department changes the academic
procrastination behaviour.
Another demographic variable discussed in the study is
accommodation. The accommodation status of the students in the study
were put into three groups: in the dormitory, with their families and
with their housemates. When the normality of academic
procrastination score distributions according to the accommodation
status of the students was tested with the Kolmogorov-Smirnov test,
the results showed normality (for each group p>0,05). According to the
Levene test results, the variances of the groups are homogeneous
(p=0.975). ANOVA was performed to determine whether there was a
significant difference between the academic procrastination scores of
the students according to the accommodation status, and the results are
shown in Table 7.
Table 7. ANOVA test results of academic procrastination scores for accomodation
status

Source of
variance

Sum of
Squares

df

Mean
Square

Between groups

800.475

2

400.237

F

p

3.508 0.031

η2
0.03
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Source of
variance

Sum of
Squares

df

Mean
Square

Within groups

29325.771

257

114.108

Total

30126.246

259

F

p

η2

According to the ANOVA test results (F(2-257)=3.508, p<0.05) in
Table 7, academic procrastination shows a statistically significant
difference according to the accommodation status of the students. It has
been shown that the difference with the effect size value (η2=0.03) of
the difference has a low to moderate effect. When the results of the LSD
test, one of the multiple comparison tests, were examined, it was seen
that the difference between the student group living in the dormitory
and the student group living with their housemates was significant
(p=0.009). The average academic procrastination score of the students
living in the dormitory was found to be 36.78, the average of the
students living with their families was 37.04, and the average of the
students living with their housemates was 42.30. According to these
results, academic procrastination is significantly higher in students
staying with housemates than students living in dormitories.

Conclusion, Discussion and Recommendations
The fact that academic procrastination is quite common among
university students that can cause significant problems lead
researchers to consider academic procrastination multidimensionally
in terms of multiple variables. The present study aimed to contribute to
the accumulation of knowledge on the subject by examining academic
procrastination in terms of the demographic characteristics of
university students, while also aiming to gain a new perspective on the
phenomenon of academic procrastination by examining the effects of
various variables that were not addressed in previous studies.
The results obtained in the study showed that the university
students in the research group had a moderate level of academic
procrastination. This seems to show that university students carry out
their academic duties and responsibilities without too much delay.
Similar to the results of the present study, there are results in related
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studies that show that university students mostly show moderate and
high-level academic procrastination behaviour (Haycock, et al., 1998;
Vural & Gündüz, 2019). Uzun Ozer et al. (2009) stated that more than
half of university students frequently show academic procrastination
behaviour, while it is reported that the rates of students who always
postpone studying for exams vary between 27% and 60%
(Onwuegbuzie, 2004; Solomon & Rothblum, 1984; Uzun Özer et al.,
2009). While low levels of academic procrastination among university
students may be acceptable, studies report a strong tendency for
students to procrastinate on their academic tasks. The fact that
academic procrastination is found at a moderate level as a result of the
study shows the necessity for solutions related to the subject, since it is
an expected that university students are individuals able take on their
own responsibilities and, as a result, they are expected to fulfil their
academic duties and studies in a timely manner. To achieve this, the
results of the research examining the causes of academic
procrastination behaviour could provide important insight into best
practices to prevent academic procrastination.
Comparing the results of the effects of gender, age, faculty, grade
level and GPA variables discussed in this study with the results of
previous research, it was seen that there were similarities, but there
were also differences in the literature. The variable in which the
research results show the most inconsistency is gender, and according
to the result of this study, the academic procrastination level of male
students is higher than that of female students. Although similar results
are more common in related studies dealing with the gender variable
(Balkıs et al., 2006; Berber Çelik & Odacı, 2015; Çelikkaleli & Akbay,
2013; Demir & Kösterelioğlu, 2015; Gün, et al., 2019; Özer, et al., 2009;
Yaycı & Düşmez, 2016; Vural & Gündüz, 2019), there are studies
reporting that gender does not lead to a difference in academic
procrastination (Çeri, et al., 2015; Ferrari, 2001; Ekşi & Dilmaç, 2010;
Motie, et al., 2012; Onwuegbuzie, 2004; Solomon & Rothblum, 1984),
and, on the other hand, Balkıs et al. (2006) state that there are studies
reporting that female students show more academic procrastination
behavior than male students, albeit in smaller numbers. As a result of
the research in which the effect of gender on academic procrastination
was examined with a meta-analysis study (Çikrıkci & Erzen, 2016), it is
reported that male students exhibit more academic procrastination
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behaviour than female students, similar to the findings of our study. As
a result of their meta-analysis study in which they examined 25 studies,
Çikrıkci and Erzen (2016) stated that the effect of gender on academic
procrastination in Turkey is higher than in other countries. If all these
research results are evaluated together, it is thought that the
explanation of gender-based differences in academic procrastination
can only be possible with a holistic approach taking into account
cultural, social and individual factors.
The result of the study, which revealed that academic
procrastination in university students did not differ significantly
according to age, grade level and the chosen faculty, aligns well with
the findings of previous studies, but there are also differences that can
be observed. While some of the relevant studies state that academic
procrastination is not influenced by grade level (Gün et al., 2019; Uzun
Özer et al., 2009), other studies suggest that in certain it can be
influenced by it (Berber Çelik & Odacı, 2015; Çelikkaleli & Akbay, 2013;
Çeri et al., 2015; Ekşi & Dilmaç, 2010). When examined according to the
department and faculty variable, it is seen that studies claiming that
academic procrastination behaviour do not change are more common
(Berber Çelik & Odacı, 2015; Demir & Kösterelioğlu, 2015; Vural &
Gündüz, 2019). Consequently, the literature on whether procrastination
behaviour is influenced by variables such asage, grade level,
department and faculty is inconsistent. This suggests that academic
procrastination behaviour emerges independently of the relevant
variables, and that these variables do not directly affect academic
procrastination, but may have significant effects together with
uncontrollable variables.
The results regarding whether GPA of the students has an effect
on their academic procrastination behaviour showed that the level of
academic procrastination was low in students with high GPA. According
to many research reports supporting this result, students with high
academic procrastination have low academic achievement (Balkıs et al.,
2006; Berber Çelik & Odacı, 2015; Çeri et al., 2015; Yaycı & Düşmez,
2016). As a result of the meta-analysis study by Kim and Seo (2015), in
which 33 related studies were examined, it was revealed that there is a
negative relationship between academic procrastination and academic
success. Considering that students with a high level of academic
procrastination cannot fulfil their academic requirements, duties and
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responsabilities on time, cannot studying for their classes on time, and
prepare for exams without delay, it is an expected and known result
that their academic performance is low. Preventing the negative
consequences of academic procrastination on academic achievement
will be possible by clearly identifying the factors that cause academic
procrastination and turning it into practical applications. In this
direction, planning the education in accordance with the level of the
student, stating the expectations regarding the assignments, preparing
the exam schedule according to the student, and giving the necessary
guidance and counselling ,are among the most impoertant suggestions
that are thought to be effective in preventing academic procrastination
behaviour.
As a result of the data analysis made with the assumption that
the willingness for the department may have an effect on academic
procrastination, it was determined that the academic procrastination of
the students who voluntarily chose their department and were satisfied
with their education was lower than the students who did not choose
their department voluntarily and were not satisfied with their
education. Although it is an expected result, the fact that there is no
study examining the related variable in the literature shows that new
research is needed. Thus, with the holistic evaluation of the results, a
different contribution can be made to the efforts of university students
to reduce their academic procrastination behaviours.
In the analyses examining whether academic procrastination is
affected by the accommodation status of university students, a
remarkable result was reached, i.e., it was seen that the level of
academic procrastination level of the students staying in the dormitory
was significantly lower than those students' who were living with their
housemates. It was concluded that staying with the family did not make
a significant difference on academic procrastination. It can be thought
that the fact that the students living in the dormitory live together with
many students from various departments and in different conditions,
makes students' interactions multidimensional and causes them to be
more conscious and motivated in fulfilling their responsabilities.
Nevertheless, the lack of other research to corroborate this result is a
limitation to making extensive claims. For this reason, there is a need
for new studies to evaluate different variables that may have an effect
on academic procrastination behaviour.
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It is seen that studies on academic procrastination are mostly
focussed on the cognitive and psychological characteristics of students,
but the results obtained from this study reveal the necessity for
considering demographic and social factors as well. Despite all the
known negative effects of academic procrastination, students'
insistence on these behaviours requires, first of all, to reveal the causes
and the consequences of this behaviour. Fortunately, there are already
some studies geared towards this direction in the literature. However, it
is only with an increase in the number of studies aiming to determine
the factors affecting academic procrastionation will it vecome possible
to make new suggestions and contributions towards preventing this
behaviour.
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